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Chapter 1

Introduction

The Special Educational Needs Program (SEN) was established in 1973 under

Chapter 90 of the statutes to provide supplemental educational resources for"'

children who have or are likely to have low levels of achievement, especially in

relation to social 'and economic factors. 'The program was refunded' for the 1975-77

biennium at a reduced level (2.9 million dollars.for 1974-75 compared with 1.5

million dollars for each.year of the 1975-77 biennium). This reduction in.the

.Allocation resulted in the elimination of 11 projects which operated inFY1975

plus a sihstantiaT reduction of funds, for most of Those projects which were

refunded. A total of 2,376 children,pre 'served by. 12 public agencies and 17'

private agencies. Of the 29 projects, ,20 arecpreschool and serve 1,216 children.

The State Advisory Committee and Department of Public Instruction staff'

members evaluated and revised the program guidelines which rove strengthened the

efficacy of current programs. Forexample, all projects funded foe FY1976 were

required to develop objectives, strategies for implementati.on and' tvalqation

procedures for each of the required components: (1) Local Advisory Proghm CoUncij,

(2) Staff Development, (3) Instructional PrograM
?

and (4I-Parent Education and
- , t

involvement.-

The SEN prograw.is unique in that it is the first and only.Department of

Public instrction program which funds educatiopal programs for non-public, non-

sebtarian agencies on the same basis as public schools. The program provides for

the development of supplementa'ry educational components for preschool children

who are presently enrolled in "non-educational" day care and other such agencies.

SEN is also the only state, funded program Mich can provide supplemental funding

for public school districts wishing to establish programs for pre-kindergarten

students who are potentially low achievers with economic and social deprivation.

Cs.
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The nature of the needs of the participants in the SEN PrograT along with 1

.

, , .1, . s ,

.

,

the creative and innovative- emphasis reflects in a wide range of program inter-
.

-
ventiod strategies and program emphasis. Ag:_a result, across project evaluation

...e-

.

rs vertually impossible in the Instructional areas.: Therefore, this report

contains the results of each project's standardized test data on the achievemgnt

of students participating the SEN program..

,
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-Chapter 2

!_

Project InfOrmation - Description

fable 1 indicates the distribution of SEN funds between Public and Private

-agencies. The Public agencies (schools) had five fewer projects while serving
. . . r

67.7 percent ofthe SEN participants and receiving 66.3'percent of the totals

SEN funds. The average Rer pupil expenditure for Public and Private-agencies,

is reported at $626.03 an/d3637.69 respectively., The Private agencies were

awarded 18 or 58.1 percent of the SEN projects while serving 33;3 percent of

the children served and receiving 33.7 pertent of_the total SEN funds. The

average cost per pupil reported across agencies was'$629.52.

--Table 1

1

SEN Projects by Agency Type Expenditure and Enrollment

Agency

.

Project
-

Budgeted
Expenditure,

_.

Enrql1Meht

----

,

Per Pupil

Expenditure
0`N % . N

=
%

,

N %

Public

Private

13

18

41.9

58.1,

$ 991,640 .

$ 505,048.

66.3...

33.7

1

1,584

792

,

66.7

33.3

$626.03

-$637.69

Total: 11* 100.0 $1,496,688, 100.0
.

2,376

,

100.0

.

$629.92 C

* includes Milwaukee Co-op Coordination and Green Bay Parent Education4

Tables 2 and 3 present the expenditure levels, enrollment totals and per pupil

cost by Public and Private agency type. Table 2 indicates this distribution

between Public.school projects. This table, therefOi-e, shows range in per pupil

costs from .066.86 in the Giljett Public Schools project to $A0.74 per pupil.

in the Beloit Public-Schools project.

V. I
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. Per pupil costs between- projects cannot be 4irectty compared because cf the

.great differences between projects as regards (a) program mode!, (b) personnel

qualifications, (6) amounts of intervention time per day/per week, and

- instructional' strategies :and materials, etc.

P

Table 2

Public Agencies, Expenditure and Enrdllment .

Agency Budgeted AmOunt # of PartAcipants Per Pupil Cogt

Beloit -.. $100,000. 135 $746.74

ttSA 116 $ 80,000 160 t"$500.00

CESA.#13 $ 82,300 120 $685,83

CESA #18 .$ 60,000 100 $600.00

Gillett
.,

.
$ 16,340- 35 $466.86

`Green Bay 7
Language

t
.

.

,

$100,000 153 $653,59

Parent Educ. $ 10,000 - 24 $416.67

Melrose-Mindoro
a

Mi lwaukee- P.S.

$ 50,000 90

,- $200,000 358

$555.56

$55816C

Racine -$150000 224 $669.64

Sheboygan $ 72:000- ., 90, $800.40

Stoughton ,$ 31,000 45 $688.89

Tomah
...

$ 35,000 50 , $700.00

TOTAL $986,640

Special Experimental
*

Projeot Monies '$ .5,000 (allocated not expended)

GRAND TDTAL $991,640 1,584 $626:03

1)

When looking at Table 3, it is important to'note a wider variation inGudgets,

number of partidipants, and per pupil costs. Included in this table are the three

_ projects funded out of the $100,000 .allotted under discretionary"funds (Commando,

tri-City, and-Menominee County Education Committee). The Commando project did

not receive a reduction in its funding level from FY1975 to FY1976. The tote

budgets for SEN projects irvPrivate agencies ranged from $3,000 to $797_198'1.



. Tabje 3

Private Agencies, Expenditure and'Ehrollmnt'

I .

Agency Budge 0-Amount # of:Participants Per Pupil Cqst

CD1

CR-SDC2,

Menominee CAP /

Rock. CAP

Southwesterp,,CAP

South Wood

$.20,000

$ 30,100

$ 35,1)00,

$ 2506.

$ 60,000

$ 30,440

..3Z

35

60

90

67 .

$625.00

$860.6o-
I

$558.osi.

$5.95.00

$666.67,

$454.33

.

Commando $ 79,198 80 $989.98

Menominee Co. Ed. $17,800 42 $423.81

Tri-City $ 3,000 .10 , $1010.00

Milwaukee Co-op $ 14,800

Carter $ jo;660. 48 $625.do

Cosinic $ 8,000 ,12 '$666.67

Harambee $ 0,605 33 $563,73

Highland $ 10,107 18 $561.50,

JoUrney $ 57,000 73 $780.82

Leo' $ 25,000 56. $Z46.43

Ra.inbow, N1,000 21 $523.81

Urban Day $ 304'000 73 $410.96

TOTAL $505,048' °'792 $637.69

Summarized in Table 4 are the number and kinds.of persons involved in

.

personnel categories funded by the SEN program. An examination of the table

shows four types of persoWnel categories; these include Admihislrative, Qualified

Teachers, Paraprofessionals, and Regular Volunteers:

SEN funds are supplemental to ongoing school or agency'programS' for those

pupils enrolled and identified as eligible participant. Too: SEN funds are

considered to be programMaiic. Therefore, the skewed distribution of position

5-
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in the instructional,area is consistent with the'design*of the, program. Witnessed
.

..
.

.

during this 1975-7t. project year has been WI increase in, the number of
,

volunteers
- -

. . -..

working in SEN projects on .a regular basis;. this increase may be related to the
-, , 0 '

0

0

0' ' ' ,
,.

reduction in funding level,for'projects
.
from the*evious year(s).-

:

%- -
a.

. ' 1 . .r
4 x

Table 4 identifies that one hundred .and'se'venty'lseven poiit seventy -seven
4>

(177.17 -full-time.equivalency) positions were funded durtng,the 1975-76 project.
.., A t

.. .1

.

..

year.; It -is interesting to, note that while th;.difference betmeen the himber. _.
. .....-7 , ., 0

:e7t., ,

a'
1 t 4 ..,

tr . "" ... .

. Table ii
,

-,

Number of Full-Time,Per§ons Involved in personnel,Categories.
-

(fult-time equi,valency,) . ::

.. .

,

Staff' Qualified Paraprofessional Volunteers .
.,

Administration Teachers Pds- itions > (,regular basis)`
:.--

Public

/..

'Private

TOTAL

3.17 41..85 58.45

\ 4.22_ 36.52 33.56

,

7.39 78..37 52.01

104.40.

5200

156:40

SEW Personnel': 'Administration' 7.39
'

.

QuaTified.Teachers !78.37 .

Paraprofessioria lt

Regular Volunteers

TOTAL 334e17

92.01 A77.77 Total Paid Staff

156.40

,

of qualified teachers between agencies is small, public schools utilized a laher

.

_ .

number of paraprofessionals then private agencies. It was observed that many'
. .

(

licensed teachers were employed in SEN projects on,a paraprofesibnal salary basis.
-A

. Table 5 identifies the variety of average pupil contacts for children

participating in a selection of SEN program models.: It represents a sampling

of charts as completed by sir., Participatin9 projects.
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Home

ila§e

and

Cluster

Table

Average Pupil Cogtact,,by School/Agpncy odel
.

,

..Type

of . ..

Contact-
,c-,

. .

.
No. a
Pupils'.

-.

... .p
133

,

No. of

Contacts Per
Week Per Pupil

.... '
I. .

. ..

No. of Minutes

Per 'Week

.., Per Pupil

60 .

t, No. of
Weeks.

' Per Pupil

/

3)*
,s

, One-

to-

(igg

, Groups
oof 5
or Less

0

t.

.,

-
.

.
A

. .
,,

i

, -...,'-
Groups,

of 61
or. More

.....

-
. .

*-
.

....-

.

,

,

. ._.

- _

At'

4.,

4

Home
Base

and
School

Base

Type '
..,," of

Contact

`
No. Of-,..

Puk i lA

. --
, :No. of
Contaets -Per '.

- Week ,Per -Ptipill

No. of Minute
'

s

Per Week ,
Per Pupi
3_

*
No. of
Weeks

Per Pupil

Ohse-

. to-. .t,

bne

.,

52
.- 1

,..

.

res

'90 min.

.

32
. ,

. .

r, Groups
of 9"

=or Less

.

53

--.
1

- - _
90 min.

,,

Groups

of 6
kor Moi-e

105
'every other

week

_

,
150 pin.

every other week',
16 .

Type
of

Contact',

No. of

Pupils

_ _ .
-

. No. of .
.. Contacts Per
--Week Per Pupil

_
. .

No. :of Mi..nutes ,

Per Week .

Per Pupil. :.

,

- No. of___.',

'Weeks ,,,

rer ,Pup i 1

One- 1

to-

One- '

.
,

.. 60

.
..-..
31

.

;Groups

-of 5
or Less

18
.,

18 110 3.1

Groups
° of 6

or More
94 :
.

4

1

ko
. -

. .
.

33
-

11 .

Chart 1

I.

Chart 2

Chart 3
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School /

tenter,

Base' s

-S&hool/
Center'
Base

Day Care

Head .

Start

.

Table 5. (continued)

Total SEN Project Participants: 358 e..

Type

-__of"

Contact-

\

'No. of

'Pupils

No. of
Contacts Per

Week Per Pup i 1

No. of Minutes
Per Week ,

, Per Pup i 1 -

NO:. oof

Weeks
Per Pupil.

-...

One-

-0-
One ,

.

a 16 -4
7.

.

100

y.
32.

Groups
of 5

or LesS

'.$4

.

-

,

'

135
#

.

.

12

Gro1 ups

of . 6

or 'More

.

413
.

188 32

4

Total. SEN.Pro ect (i'artTc4 ants: 224 ,

f

1:YPe ''

of.

.Contact
, ____

T

, No..of
Pupils

.

No. of .

Contacts Per
Week Per pupi 1--

`

_

No. of iinutes
Per Week
Per Pup i 1

. ,
c.-

4

.'No. of

Weeks_
Per Pup i 1

,

One-

to-

One

.

,

.

_...._

Groups
of 5- _

or Less

%

.

224 '

,

- 4 or 5

.

.

180 or 225

.
\

22 or 38

0

Groups
-,of 6

or More
. I

- ,
.--

.

-

.

-

.

t..

1

Total SEN.Pro ect Partici ants: 48 "3 -

Type
of

Contact.

No. of
Pupils

No.'of :
Contacts Per

Week per Pupil.

No: of Minutes
Per Week
Per Pupil

No.-.of

Week.S.

Per Pupil

.

-One-

--to-
One

.

,

,40

.
.

.
.

.

- 75
_

.

Groups
of, 5

or Less

46

.

5

. .
_

. __ ...

. .
--

36100
.

.

Groups
of 6

or More

.

46

..

_....-1-, 5

.

.....____......----

'" 300

/ ..,,,- .

36

.

3

Chart,4

I

Chart ,5

Chant 6

3



3
_Table 5 shows the wide variations in amount of pupil contact given a sampl-

,.

'ing of the SEN project models opetating during 1575-A76. The real significance of

these per student contact data is that they show that the SFN program was highly

oo.

individualized, and that within a given week df operatinn, an instructional

arrangement of one-to-one or instructional groups of less than five can be

observed. As Yeported in later sections of this report (Chapters 3 and 4), the

instructionaLpatfern of the SEN program was evaluateasIgulte satisfactory and '

surely onerelement of the program contributing to the positive student achieve-
.

4
merit patterns which-are reported.

a, .o .

The data eyealS that a Student participating in a Home Base project may

-receive instruction on a one-to-one basis for atileast 60 minutes per week

(thert 1). In
- 4an almost similar

program model *(Chart 2), a student receives, in

addition to 90 minutes of one -to -one instruction, a 8I-weekly cluster grouping

`for. 150 minutes.

Supplementing the regular school program, the SEN participant in-Charts 4

..tiand 6 may receive SEN progtamming on a one-to-one basis or in a,group setting.

In programing Cor SEN'chfldren, Chart 5 illustrates a project that,provides

r

.-,services in a snialj grouarrangement of less than five children.

The data, in qabig 6 shows the,ethnic characteristics of the childreWparti-

cipatlrig redie 29 SEN prOjects. The table shows that the children participating

were more likely tbe White than minority,, with Blacks representing the largest

. .

.
minority group (27%). Fifty-one percent (1,216) of the children participating

. ,

were in pre-Windetgarten or kindergarten. Combining the 51 percent of pre=

schoolers with the 407 (18%) children served in grades 1-3, we find that priority

has beem given.to programs for preschool and primary elementary grade children.

4
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Table 6

Ethnicity of SEN Participants.

Ethnic
Group Pre-Kindergarten Kindergarten

Gi-ades

1-3

Grades

4-12

.

Totals Percentage

Spanish'
Sdrname 30 7- 46 111 187 8%

Black 206 49 170 215 640- 27%

Native
American 88 8 _ 46 142 6%

r

Oriental 9 1 _ 1 2 13

All Others 79'
_ _

35 182 379 1,394 59%

Grand
Totals 1,131 85-- 407 753- ---2,376 t00%

1,216 or 51%

69%'

-
'T.

14

18%



Chapter 3

Project Component Reporting

During.the1975-76 project year, each SEN project completed the SEN Program-

Self-Evaluation Report (Appendi-..xS). This report. was administered during the

last quarter of the project period. The great majority of self-evaluations took

place during the months of April and lay.

SEN Program Self-Evaluations were completed by the individual projects

utilizipg,input from.yarents, staff, school admi: nistration, and LAPC members.

A self-evaluation process was conducted,tO look at specific project activi-

ties, overall strengths and weaknesses of component areas, objectives which were

-most successfully and least successfully met, and the unmet needs of the program.

The DPI SEN staff made an on-site visit to all of the SEN projects for the

purpose of validation made a judgment as to quality of each area. The follow-

ing, is a composite"' of the self-evaluation from the participating projects and

on-site evaluations from the DPI SEN staff relative to overall program operations.

- Composite Judgment of Components
(Number of Projects Receiving Each Rating)

General Program

Adequate Good Very Good Excellent

Adyinistration 20

LAPC 12 17

Instructional
Program 8 21

-1

Staff Development 5 24

Platent Education 13 16

15

11



General-Program Administration

Evaluation items identified in this area point up the degree to which the

general program administration has been involved in all components of the program.

The number of projects reporting a rating from very good to excellent in

administration totaled twenty (20).' in the nine (9) projects reporting an adequate

to good rating in administration, eight (8iof these are priyate 46encies, where

in-kind administrative services are thought to be "unfair" and "over bearing".

While administrative costs are not reported in the majority of projects, admjnis-
,

trative costs in any SEN-projects are reported at less than seven percent. An

even greater decrease is approved for the 1976=77 project year.

In reporting the overall strengths of their SEN projects, administrators

have cited the following:

a. Base support and genuine backing of school/agency administration.

b. The opportunity to Create additional small group and-iridividyaltzed learning

ienvconmerits.
.-

- .
.

.

c. The opportunity to capitalize on all of the advantages of a home-base program

(i.e. parent involvement and parent education).

d. The involvement of parents on the LAPC and in a formalized parent education

program.

r

Project administrators have also identified areas of weaknesses in implementing

the SEN projects:

a. The inability to locate a standardized test that*would better "tell the story"

of progress' with the children.

S. The inability to do long-range program planning due to approval, fiscal and

employment concerns.

c. The lack of funds for geheral prograth administration.

d.. The annual change in LAPC membership (parent members) as their children mpve

out of the program.

- 12 -
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Local Advisory Program Councils

As identified in the SEN 1975-76 Handbook, indepth and meaningful involvement

of the LAPC is essential in initiating, planning, developing, implementing, and

evaluating the SEN project.

An evaluation of the LAPC component reflects that 17 of the'29 projects had

LAPC's functioning .at an excellent to very good level, while 12 projects rated

themseives'at a good or less level in this area. :It must be ,stated that the

average number of meetings was seven during the project year and that half of

the'LAPC's are functgoning with by-laws governing their operations..

In those projects where the LAPC is functioning at a verygood Or excellent

level, the strengths of the LAPC,were listed as follows:

a. The LAPC has formufated written by-laws thus-aiding its endeavors.

b. The LAPC is actively,involved in making'recommendations with respect to-overall

program policy and-ptopedure.

c. The LAPC minutes are d'i'stributed to all parents of children in'the program.

d. Tge members of the LAPC will conduct regularly scheduled meetings to review

the program.

Projects reporting less effective LAPC's identified the following weaknesses

and shortcomings:

a. Many parents on the LAPC were not capable 9f this high level of involVement

in educational programs.

b. .On -going monitoring' of the instructional program was not possible as outside

members (community, parents) were unable to be at.school/home during program

operation.

c. Attendance at meetings by member other than school staff was low -(working

parents, travel, babysitting, farm families, etc.).

It should be noted that in formulating conclusions on the effectiveness Of

.

LAPC's, projects reported that this bcly is a vital and essential component of

ti

the-overall SEN program.
13
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instructional Program

An evaluation (project seff-evaluation and DPI staff on-site visit) of the

instructional program component of the SEN projects yielded a very good to excellent

rating in 21 (72%) of the ,projects.- The remaining eight-,(28%) projects recorded
4-

a good rating in this area.

Projects reporting an excellent rating of the instructional prograth usually

attributed same to a combinatiOn of the following:

a.' All objectives were spebific and recognize the influence of environmental

factors upon intellectual development. .

1.

b. The relationship between .environmental experience and development was taken

into accopnt in the implementatLon_of project activities.

c. The program areas selected are those-that can realistically be expected to

be remediate& by-appropriate intervention and instruction.

Individualized and small group settings were beneficial in improving confidence,

independence,self-image, and overall adjustment neceary.,for learning.
AP,

in summarizing its progr=am, one project stated:

"Our instructional approach is by- necessity eclectic, having combined

the 'best' of a number of models,, to fit the needs of our population

of children and to accommodate their variety of cultural and experi-

ential backgrounds and differences, and their learning styles. We

combine.the learning strategies of direct, instruction/imitation,

self - correcting materials, guided discoyery and open-ended discovery

into an objective oriented program.

0

Our staff has brought to the program a variety* of training backgrounds,

teaching styles and' activity ideas. The blending of staff talents and'

sharing of ideas has truly enhanced the instructional program.

We have a sound testing prograffi, appropriate. bjectives and a wealth

of materiat resource and pei.sonnet resource."'

In assessing,the instrUctionX prpgram component,

iqpntified:
. ,

a. It is recognized that ther, ness in the area of parent follow-up in

weaknesses were also

the home.

T4
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b. Additional assistance is needed from specialists (physical education, speech,

music, etc.) to better assist pupils and staff in these areas.

c. The uncertainty on the part of staff to define realistic and legitimate

behavioral expectations for pre-school children in program variations.

41. A trial and error method (n identifying the "appropriate" testing instrument

that.wil-1 assess all program-efforts.

e. The inability to effectively utilize the regular school/agency staff in the

preparation of educational, prescriptions for the SEN chiJdren. Limited

communication with content teachers hindered efficiencS, of some instructional

methods-used-

When reporting on the positive and negative outcomes (side effects) of the

strategies employed, projects offered the following:

a. The only negative outcome of the entire intervention deils with the "delimiting

stigma" associated with the economic criteria for selection of children.

b. Because of the close:and_frequent-contact that staff has with-parentsT-staff---------7-
O.%

is becoming more aware of the parents' attitudes toward schools and the

education%enterprise.

4 ,
c. A definite positive change in both older and younger siblings has been

repOrted by staff and parents.

Staff Development (In-Service)

The pre-servicing of staff and continuous in:service training of staff are

recommended by the DPI staff.

A larger number of projects reported-an excellent or very good evaluation

of thi-s program component area. "Ohl-y.fTve of the projects participating recorded

an adequate to good rating in this area,. In idenefying the strengths of the

staff development efforts, projects submitted the following:

a. The amount,of planning time made possible necessary time to prepare the

instructional program well, and have staff interaction (cooperative planning
Yu

aid sharing). .- 15 t 19
100
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b. 'Paraprofessionals have many opportunities to consult with trained teachers

regarding the needs and interests of the students.

c. In-service is directly related to SEN program needs.

Even though projects reported overwhelming successes in this area, weaknesses

'and unmet needs in the area were also identified. Projects continue to report:

a. That a reduction in funds has dramatically reduced the assistance of outside

. .

consultants from, other disciplines.

b. Staff development does nol proVide for a more continuous, on-going program

With appropriate evaluation and follow-up at short term intervals.

Ore-school projecs_cite limited successes in reaching some-common perceptions

of Early Childhood Educfftion between -pre- kindergarten and kindergirten Staff

members. One project director mentioned that "having the opportunity for

exchange does not always assure that communication will really happen. Widely,

differing philosophies among'pre7school staff is a limiting factor in best

9

utilization,of 'staff exchange."

In reporting on the objectives that were most successfully mef'in staff

development, those reported most frequently were as follows;,-

-a. To help SEN staff.develop.more innovative, creative opportunities for under-

achievers.

b. To expose staff to theory and demonstrations of screening instruments, 'Program

materials, and'teaching methods and techniques.

c. To allow staff opportunities 'to develop new teaching materials geared to meeting

the n eeds of SEN participahts.

d. -To -allow-SEN-staff, the opportunity to partitipate in a1V4Propriate in- service

training "SponsOred by the school/agency - thus becoming-cognizant of the

4s.

district's /agency's academic programs.

e. Through an on-goingn-service program, ithe SEN staff will ggin greater insight'

in child growth and 'development; acquire greater skill in human-relations; and

bedome.awareof Psychological concepts related to human development.
4 4 20 16 .
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f. To foster improved communication skills'of staff by .allowing them to.participate

in Teacher EffectiVeness Traiping:and P rent Effectiveness Training.

-Rarent Education
.

L-
.Intense parent education activities appear to be more typical of programs

geared to serve the young child. Pre-school projects evaluating the effects*of

'parent education have reported satisfaction in this area, with more notable effects

A in the home-based programs and parent-operated community schools.,'

Drafted fromHthe responses rrom a project -serving middle school children is

the f011owing

"Parents tend to become less involved in the educational processes
of'-the child as the child progresges in the grades. .Involvement -

at the middle school and secondary levels is limited.."

A recording of project self-evaluation in this program component area yielded

the following ratings: 4 adequate: 9 good, 13 very good, and 3 excellent.

Some of the characteristics noted in projects with a very good to excellent

rating are:

a. Frequent contacts with parents via letters, newsletters,* conferences, group

clusters, etc.

b. Teacher enthusiasm in an altruistic sense in giving ormuch of their own,

c.

personal time to be involved with parents at in-homerfamily, and community

afairs.

Use of parents as "aides in the program.
k

d. Opportunities. for follow-up of parent meetings during the "in-home" program

visits with child and parent(s).

e. Parents and staff cooperatively plan activities for parent education.,prograMS.
')

f. Attendance at parent meetin4sNand involvement of parents increased as the

year progressed.

-A majority of SEN projects reportedhe need for more in-service training

for staff members relative to planning, implementing and evaluating parent education

- 17
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programs. Efforts are sought 66 identify adequate evaluation of the overall,

effectiveness of the parent education efforts noted are tubjective evaluative

-. -data of staff and parents in terms of-"feelings".

Many problems still exist in developing and implementing parent education

programs. Staff report the reasons for such problems as being travel, working

parents, babysitting, parent attitude, child.rearinderactices, etc. However,

SEN staff continue to attest tb the benefits and advantages of establishing

strong parent education programs and are continually seeking ways to improve

these efforts:

fa

t.
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Chapter

,Student Achievement Data Summary

:

.Thg Department of Public Instruction encouraged each SEN project to develop,

an evaluation strategy tailored to the indiyid61 needt,and objectives of the

0 project. Techniques for evaluating the effects of the various SEN. project

"s V

component areas were identified as a part of project appl icanon procedures.
.

In addition to Oe strategy detigned on a project-by-project basis, each

\project identified:'that it would report student achievement data onat ledst

one standardized, norm-referenced test instrument.

-When looking at the type- :of test instrument used, .one can-easily observe

great variation between and among project models/project pdrtiCipants by age'

and participants by grade levels.

The following alphabetical listing of Student Achievement Data Summaries

by projects has been included in this repOrt as they were Teceived from the

respective project directors.

The data identify the number of SEN participants tested on both the pre-

.

and post7test. For a variety.of reasons, the post-lest for a percent of the

population was not included in the summaries - due to mobility and/or absentee

factors. In analyzing the results of the testing, some distinct and encouraging

.results are noted.

It appears that SEN projects have aided in the cognitive development/

aohlevement of the participants as measured by the standardized, norm-referenced

tests administered,

Projects cannot be directly compared to each other because they used very

different models and worked towards different goals; therefore, neither the

expenditure per pupil nor achievement results can be compared. Each project

hould be considered on its own merit.

23
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-STUDENTACHIEVEMENT DATA SUMMARY '-

School/Agency' ,
, Aindvnt,level

Beloit Public.Schools,-6W.nt District 111 Pre-Kindergarten'

SEN Project Title
- Early Intervention -- Dropout Prevention

Name of Test
Preschool Lanquaqe Scale

- Norm Used Test Norm Level/Form

Center Phase

Item Date

Numbel ,

Tested

.

. Mean
G.A.

, Mean
AgelGrade
Equivaleht/
Percentile,

.
..

- Range of
Scores

1. Pre-test 9/75 92 50.6 45.7 mo. 34 - 59

2. Post-test 5/76 90 58.0 57.7 mo. . 43 72-:

Difference
3. (2 minus 1-)

(# mdnths)

2.5 2 7.5 12 , mo. .

Name-of Test
Preschool La u e Scale-

Norm Used Test Norm .

- "U.

Level/Form

Home Phase--_ I

Items

-..,.

Date 's

Number
Tested

Mean .

C.A.

-''-Aean

Age/Grade
Equivalent/
Percentile

..

Range of
-Scores

.

I. Pre-test 38 :.

.

.5 Inv. 17.3 - 4,5;

. 31-.5 - 64.2. Post-test

_9/75

-5/76 38 i 45.5 43.9 mo.

Differende
3. (2 minus 0

0/ moriths)

71 0 ° 7.0 12.4 mo.

8

5

The Beloit SEN project worked with 92 four year-old children in four units in a

centei, based training, program and 38 thr..-:e year7old children in a home based training

program. The goals of the project (1. To affect 'a home environment in which parent

and child relationships promote effective cognitive, affective; and psychomotor

growth, and 2. To teach the langugge of instruction and promote the cognitive,

affective and psychomotor learning'!encessary to function in the classroom)47ave Peen

reflected 7,n each of the project objectives and strategies for implementation.

The data recorded above reflect evaluation of one of the instructional o.jectives of

the Beloit project. that objective ha's been that "following a post-test measurement

. of auditory comprehension and verbal ability, project children ,will show an increase

in age equivalent score of 1.5 times the number of months of the program." These

particular data were selected frOm among., the many data sources available in the

local project evaluation for inclusion in this report because the instrument'

utilized represents a more comprehensive picture of children's language and cognitive

skills than many of the other instruments. The equally important learning avenue of

listening comprehension and verbal expression are measured ac well as the Language

quantity, Spatial and temporal concepts.

The data for both home and center phases show that the mean of the children't

language age score was increased by more than 1.5 times the numbei of months in the

program. The significance of these data, in additiopn to indicating the growth of

children_as cowparedto their baseline language age scores, can be found in the

comparison of the mean post-test Language age score to the mean post-test C.A. To

have an "equal chance" to succeed in the school academic programs aahg with more

advantaged peers, SEN children needed to "catch up". They needed to make more

than the average months grwoth in language and cognitive skills during the project

time period. Beloit's SEN children have made those kind of gains and have come

24.
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very close to completely bridging the gap-between their Language age and ehronolo-

-gical age. '
t

.

Other data, e.g. the test results' of the Peabody Picture Vocabulary Test, 'Boehm

, Test of Basic ConcepJJ, Illinois Test of PsychoZinguistics (Verbal Expression.

subtest), criterion referenced tasks utilizing loCal'norms and subjebtive data

relative to affective behaviors (attending, responding, etc.) also indicate a

greater than normal growth as-a result of the SEN intervention.
O

The effect that the program has had on parent/child relationships is reflected in

the progress of children as weZZ as through the parents' participation and evaZua-

tion of their own growth.. More than 90% of:the parents, indicated that as a result ,

.of the program they nbatalk to, listen to and read to their child more often, are

more aware of important preschool learning activities to do at home and are more

aware of their role in helping their child to learn. Cr

The, rationale beh ind Beloit 's SEN interve14,ion strategy, based on locartneeds

assessment, has been that Children who are likely to be underachievers especially

in relation to socid/ec9nomic factorg are children who are 'language deprivedwho,

have not developed flie,language base necesgary-for'reading and Whose systems of

organizing, ordering and classifying are insufficient to meet with academic success.

They are children whose C'IoMprehension and expressive vocabularies of color, of size,

of shape, of time, of space, of position, of location, ,of relation anitofaction

are limited.% The hypothesis, then, has been that if children are provided a.prain-

ing pr,gram reflecting an eclectic approach tajanguage and concept'development,-

responsive to their needs, in which parents are directly and indirectly 'partners'

'in the process, that the limitat -tons in process and' content of languaff can be

Overcome and-that the project participants can.approach the academic prograM with

a greatly increased chance for success.

For-the second year the evaluatio n of the Beloit project in terms of- test -data;

perfoTahce of children and feedback from parents indicates program success --

success...in objectives accomplished and goals met: -.

4
2
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STUDENT ACHIEVEMENT DATA SUMMARY

SchoOlAwricy Studerd levol

Ch Development, Inc. Pre-Kindergarten & Kinder arty

SEM.Prbjec+ Title -Using Sensory Learning Modalities for Individual Growth h-in

FultDay.Kindengarten'and PreL.Kinderaarten

-Name of Test Boehm/Slater
Co nitipe Skills Assessment Batter

Level/Form

50%tile of HnationaZ norm Kindergarten,
Norm Used Items below

....

. .

'item y

i

/Date
Number

.Tested

'Mean
C.A.

Mean.-

Age/Grade
. Equivalent/

Percenale
Range of

--"Sc.qris

1. Pre-test ,flate /V/75 24 5yr. 270. II of items 21
. .

21-42 7-tem.

2. Post-test
.

early 5/76" 24 Syr. 9m&. II of items. 7.4 -18 iteW

`Cli,ffe-ence .. J

3. (2 minus 1)

j/I-monshs)
-., 6 mo: 0 , 7mo. 13.6 items 22%

10-24 itemf

5%-43%

Name of, Test Boehm/Slater

Cognitive Skill'sAssessment Batter

Norm Used/tems below

0 ile national norM

Level Form

Pre-K

4.1,

,?

'Items

-.

Date

. -

,Number

Tested,

Mean

C.A.

Mean
Age/Grade
Equivalent/
'percentile

Range, of

Scores

,

Pre-test 12/75 4 7* yr. 5mo. II- of items 17
.

4-38 items

2,. ,Post-test 06 6*- . Our. 9mo. II o item 7.5 1-16 items

..DiTference

3. (2 minus 1)'

( #months)
'5 mo.

. -

eno.

9.5 items
32% increase.

3-22 items
4%-63% incr

4
.

* one c4ilc? could not be tested..

The Special EducationaZ,Needs (SEX) program
"servicesto.42 children identified .as being
skill areas and to shale with their parents
cognitive strengths andaveaknessps and some
those,skill'areas.

has been used to provide supplementary
below age level in 'specified cognitive
information about the child's specific
of the activitiedUsed.to improve

4

A number e tools were utilized ascertain-where-the children PZZ on a variety
of skill continuums.- in this way a. baseline of informatiori was also establisned

for evaluation purpOses. Cognitiqe"areas of concern were: number and letter',

knowledge; picture and. story comprehension; visual and auditory memory and

'discrimination; large muscle and visual motor coordination; body, color and shape,
identification; quantity, tide and space concepts; and attention span in teaming

situations. Tools .which were administered in the fail and- again in the spring

included:

Z. Poehm/SLater Assessment Battery - An 84 item indiiTaiai
criterion- referenced device assessing a variety of cognitive areas.

2. Boehm Test of Basic Concepts - A 50.question norm-referenced group
adMinistereddevicd assessing basic concepts,

3. A Tune -on -task Obervationat TooZ - An: `interval time sampling device
measuring children's attending behavibrs in a teacher-directed learnt:rig

,

situation.
, .

'- 22
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Development, Inc.
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4. An Interactional Analysis Device - An observational time sampling tool

used to analyze child-teacher and child-child interactions in the

-.classroom.

Page 2

Combining results from the above tools and classroom teacher observation's and

assessments of individual children's performance, the Diagnostician and the SEN

.teachers devised treatment strategies for individual SEN children. Special

attention waiver to sensory integration by providing specific cognitive train -

ing -in each of the three sensory modalities. Following the development.of the

treatment.plans, conferences were held =with each SEN parent to share information

And to discuss and integrate classroom goals, SEN-retatad goats, and parent goals

for each child. SEN Teachers provided individual and small group learning

experienCes on a regular basis for SEN-identified children throughout the school

yeaP using the planned treatment strategies and the parent/staff goals.

-Success was demonstrated in improvement, oals by comparing SEN children 's pre-

and post -test results. The Boehm/Slater Cognitive Skills Assessment Battery

post-test results showed a 22% improvement rate Over pre-test results for kinder-

garten children. This. gain was calculated by comparing pre- and post-test number

of items be'ow age level (lower 3/4 of national norm). The percentage improvement

range ran from 5% to 43% increase in pre- and post-test scores. The percentage

increase for pre-kindergarten children was 32% and the range was from 4% to 63%.

-These increases were beyond the predicted increases of 20% for both kindergarten

and ple-kindergarten children. The Boehm Test of Basic Concepts indicated a 9%

increase across narmed percentiles. ZhePre-test named percentile range was 3%

to 90% and the post-:test range was 3% to 95%. The pre-test mean percentile was

40.as compared to a post-test mean percentile of 49. A comparison of median

percentiles, 20 for pre-test and 50foroTost-test, indicated a 30% increase.

The measure ofon,task behavior'in learning situations showed an 11% overall

gain from pre-, to post -test measures: The percentages of on -task behavior range

from 52.4% to 100% with a mean of 78% on pre-test data. The.post-test.rahge was

from to 100% with a mean of 89%.

Some compariSonsbetween.SEN children and non-SEN children (kindergarten teiml,)

test, scores were also made. As previously noted, SEN children demonstrated an

overall percentage increase of.22%.on the Boehm/Slater measure. ,Eleven non-SEN '

in the same classroom tested at-the same eime demonstrated only a 13% inclrase

on that test. .Ch the. Boehm Test of Basic ConceptS, a small difference was noted...

The mean increase for SEN children was 9% while only 8% for non-SEN chi en.

In order to determine where the SEN children:fell in relation to others n readiness

for first grade, the Metropolitan Readiness Test was given. The results were

extremely encouraging given the other'pre- and pbst-test increases for SEN

children. Metropolitan scores yielded a mean national-normed percentile score

of 54.5. The range was fom the 17%-tile to the 94%-tile. Nineteen of the 24

May-tested SEN children scored in the upper 50% on a. test normed on September-

tested first-graders.

This data suggests that SEN children not only made greater than predicted gains

but that these gains appear to be greater for SEN than for non-SEN children in

the same kindergartens. ,4
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School /Agency

Commando Project I
SEN project .Title

commando Academy

STUDENT ACHIEVEMENT DATA'SUMMARY
Student Level
Secondary

.Name of Test
Wide Range Achievement Test iVRAT)

Norm Used
Standardized norms

Level/Form
12-adaZthood

Item

* .0

Date-

Number-

Tested

Mean

C.A.

Mean
Age/Grade
Equivalent/
Percentile

Range of
Scores

.

. 're-test 9/75 -86 15.6
Spell./Read.id/Math
.2 I I I

2. Post-test ci g 1

I

, 9 .' : 10 - 12.4J
Difference

3. (2 minus 1)
# montbs
8 - 0 . '8 1.2 .0, .9 '..-

. .r

Commando Academy is an alternative school located in Milwaukee's inner - city. It's

program is designed to serve parolees, probationers, and troubled youth ipho have

dropped out of public school. The average student age of Commando Academy is

slightly over 16 years. Students are.referred by the State Division of Corrections,

State Division of Family Services and the Youth Service Are4v. of Milwaukee County,

as adtpinistered through Ole Social Development Commiesion.

The students in Commando Academy were given the WRAT (standardized test) upon

entering the school and in-early May, 1976. 86 students completed both pre-tests

and post-tests. Of this total, 69 were male students and 17 were female students;

38 were parolees referred by'the. Division of Corrections, 12 were refereed by the

Division of Family Services, and 36 were referred by the Youth Service Bureau.

It should be noted when interpreting ,test data that follow that students received

instruction in the basic subjects (reading, writing, and mathematics) for approx-

imately 3 hours per day. For the remaining 3 hours of the program the students

were in work situations where they were paid ,12.30 per hour while being exposed

. to the world of work. Therefore, the test scores reflect achievement based upon

3 hours: Dr instruction, not the usual 6 hours received in a typical public school

setting,. In addition, the data must be interpreted in light of the fact that the

average daily attendance rate was 69%; with a 73.7%, attendance rate for parolees,

0, a 74.6% attendance rate for Division of Family Services students, and a 62.6% rate

for Youth Service Bureau students.

SPELLING ACHIEVEMENT

74 .7:24;mean score on the spelling section of the NEAT revealed a pre-test score of

/ 3.71.and'apost-test score of 5.02, reflecting a gain of 1.2 years.

t-

r.e

-An analysis of these scores shows that the.mean gain score for males was 1.26

years and 1.50 for females. Parolees had a mean'gain score of 1.72 years, D/FS

students gained 7,months, and YSB student,. 1.02 years.

Thus, spelling achiviement was higher than might be expected considering the time

spent in instruction and the background of the students. It does reflect the

program's influence linsiructors, curriculum, attendance rate) on the spelling

achievement of the students.

28

-24-



Commando` Project I Page 2
4

READING ACRIEVEVEUT

Thakivan score on the reading section of the OAT revealed a pre -test score of

4,72 and a post-test score of 5.68, refleCting a mean gain of slightly more than

- 9 months,
IF

An analysis of these scores shows that,the mean gain score for male students was

slightly more than 9 months, white the gain for femate students was 1-4,07 years.

Parolees* a mean gain score of 1.26 years; D/PS students gained 6 months; and

YSB student.rgained 7 months.' .

y

Thus, ,on the average, student reading achievement reflected what one,wol,td expect

to find in the typical public school setting; mainly, a gain of 9 months after 9

months.ofinstruction. It is noteworthy that Comnzndo Academy students gained

the 9 months.with only 3 hours of instruction per day,

MATH ACHIEVEMENT .

The mean score on the math section of the WRAT revealed pre-test score of 3.96

and a post-test score of 4.85, reflecting a mean gain of 9 months.

An analysis of these scores shows that the mean gain score for male students was

more than 9 months, while female students gained 6 months. Parolees 'had a mean

gain score of slightly more than 9 months, with D/ES students also gaining about

9 months, and YSB studenfs gaining 8 1/2 months.

Thus, as they did 7n reading, Commando Academy students gained as much as could

be expected in a typical math program in the public schools. The big difference,

as in reading; was that the gain was achieved with only, 3 hours of daily instruc-

tion versus 6 Hours in the public school.

SUAMARY

Although the students' entrance Scores were well below their age and grade levels,

it is obvious that Commando Academy, through the influence of its instructors,

'curriculum, work program, counselors, etc., had an impact on achievement in the

three academic areas measured. An impressive statistic, which may reflect, in

part, the influence of the Commando program, is that the incarceration rate (in a

correctional facility) was about 5%. It should be noted that an additional 20

students were not pott -tested because of their Late entry into the sdhool.
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- STUDENT ACHIEVEMENT DATA SUMMARY
Sr uft. t -1

Sacial_)evelornrnt 12 e-

SEa Proj.;ct Titiv
CFPC /: Milwaukee Head Start - Open Classroom

Na,r.e of Test

Caxrow's Audi torn Comprehension Lora.

Norm. Used

Tables 8-73

Level/Form

11.4

Raw t:.tenSeore-C.

A9e4Gfetle

A.

Number Mean Equivzilent/lla Range of

Item Date Tested C.A. Percentile ScorLs

. 10/7/75 - 56.28-3.4/50th
1: ?re-test 20/21/75 ap 3.,9 poroen*-;,7r1 , 18 -87

4/27/76 - ., 61.0-34/32nd
2. Post-test 4/2806 24 4.17 nernpn*iip 72 87

'Difference (1 months)

3.. (2 minus 1) 6 - 9 + .38 4.28 + 0.42,g_ +21-0 .

Name of TeSt Norm Used

CarrowJs Auditorq Comprehension of Lana. Tables 8-13

Level/Form

Items Date

Number
Tested

Mean

C.A.

Mean

Age/Grade
Equivalent/
Percentile

Range of
Scores

1. Pre-test
10/7/75 -

TV97/75

.

.

_56.8-3.5 /11th
.ei -* 2. - 11

2. Post-test
4/27,476'-
4/28/76
(# months)

+6 0-

5.2

+ .6

66.7-4.1/38th
vercentile ' -

.

+9.9 - +.6/4-27

-51-83

+33,(2
Difference
(9 minus 1)

Research on open classrooms conducted under the auspices of the Follow-through

program had originally led us to believe that the first year would not be a

productive one in. terms of children's scores. To a certain extent this expectation

was borne out. Whether there was a real lass in the ability of the children's

linguistic abilities or whether the loss is a reflection of how the data is

grouped is impossible to defipitely state. The test results for the 3 & 4 year

olds does relfect a loss in of scores. This loss is to some degree refuted

by.the observation of childre by classroom personnel. Teachers in the classroom

feel that there has been significant progress for the majority of the children in

the room. Moreover this obsevation is supported by the individual progress

records kept on each child. Despite the Zoss of growth indicated by test reults*
-

(i.e. froM the data it looks 4s if during a 6 month period the children exper-

ienced a 4 month gain) it should be noted that the scores of the 3 & 4 year olds

(were within one standard deviation) fell within a range where 66% of aZZ other

3's and 4's are expected to score. Another factor is important in evaluating

the progress of the 3.'s and 4is i.e. the loss and gain of children during the

program year. This is why th4 mean C.A. only increased by .38.9. Children who

were 4 years olive turned 5 during the school year, and children who dropped

out during the school year wee replaced by children who were- some what younger.

A number of other factors are (Crucial in interpreting this data:' (1) the testing

situation was foreign to many ffour students, therefore, the scores do not in

our opinion truly reflect_thetabilities of the children... (2) the second

,,,explanation might be discardedias, a rationalization to defend the' class were it

not for a similar phenomena in other early childhood programs. If language

acquisition is aki /o hypothesis Prmation and testing, as the theoretical

perspective implies, then someiamount of time for data analysis would be necessary.

Kagan and Mess speak of this phenomena labeling it the sleeper effect. They

- 26
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-elaborate on this idea stating "In psychological development, however, thg effects

of specific early experiences are not evidenced for long periods Of time. There

may be lay between a cauve and open manifevlation of Nu. rf.revq." (3) the !yore:sof

children who entered The program during midwar signifloanay skebd the poni-leni

mean and distribution. _If the data reported only referred to children who had been

in the.progrom.all year, the resUlts would have been,far moire positive. (4) the

norms of the *Darrow which an 'excellent test are never the less based on middle-

cZass populations. Previous research indicates that middle class children are

approximately 6 months, to a year advanced when compared with lower Socio Economic

Status children. (5) finally, this age period is the me when lower SEN children

begin to lose significant-ground in many developmental areas.
0

Considering all of these factors, our results may even be construed as positive.

While the results of the other'standardized test are nbt as- positive as the results

of the Carrow, even the Peabody which is not an adequate language test, indicated

that the children did not lose significant ground. The mean norm score for

children 4.17 years of age is 42.08. Children in our program had a mean Peabody

score of 36.12. This score is well within the range where 66% of children at

Aix age-score. We. had further expected that this year would be on in which

teachers and students adjusted themselves to the climate of the classroom rather

than show quantitative gains. The data collected during the school year supports

this hypothesisLi.e. children did show a shift in learning styles; they moved as

a-whole from an impulsive approach to a reflective style in problem solving. The

five year olds, however, scored above the -norm, on the post-test thus indicating

some quantitative as well as qualitative gain. The success of thechildren who

have been in the program all year are examined. The scores of these children

showgd significant progress on both the Carrow and Peabody. For example, the

five year olds, who were in the program all year, showed a 6 month gain during

the six month intervention period a gain of approximately 10 points in raw

score and a gain from the 11th to 38th percentile.
A

-Given the promising results in qualitative area, our next year can only show

greater success. Children who return next year will have this year's success

t4Q build upon. One final area should be mentioned prior to closing this

,narrative = the success of reading by seven of our five year olds. While this

aocomplishment is not reflected in test scores, it is a significant achievement

of the classroom.

4 31
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STUDENTS ACHIEVEMENT DATA SUMMARY_

School/Agency - Student Level

CESA #6, Chippewa Falls Grades 5 through 8
SEN Project Title
Community Based Language Arts-hiogram

Name of Test Norm Used.

Stanford Achievement (for all 4 levels) Standardized
Level Form A vance
Intermediate I &

TABLE 1

Item Date

'

!lumber

Tested .

.

Mean
C.A.

Mean

Age /Grade
Equivalent/ent/
Percentile

.Range of

- Scores

_

1 . Pre-test 10-5-75 17 ,, r 10.7 3.6
.

3.1- 5.1

2; Post-test 5 -.5 -76 " `11`': . 11.4 4.4' 3.4- 5.4
Difference

3: (2 minus 1)
(# months)

7 - y

adjusted
.8 (1.03) -

TABLE 2

Item, Date

Number

Tested

Mean

C.A.

Mean

Age / Grade
Equiyatent/
Percentile

Range of
Scores

1 . Pre-test 10-5-75 55 11.7 - 4.8 - 3.0- 8.4

2. Post-test 5-5-76 55 12.4 5.7 3:4-7.3
Difference

3. (2 minus 1)

(# months)

7 .7
adjusted

.9 (1.2)

TABLE 3

Item Date

Number

Tested

Mean
C.A.

Mean
Abe / Grade
Equivalent/
Percentile

Range of
Scores

1. Pre-test 10-5-75 59 12.8 5.6 4,0-8.3

2. Post-test 5-5-76 59 13.5 6.2 4.0 - 10.

0 i,ffe rence

3. (2 minus 1)

(# months)
7 .7

acUusted
.6 (.77)

4

-

TABLE 4

Item Date

Number
Tested

.
Mean
C.A.

Mean

.4 Age / Grade
Equivalent/
Percentile

Range" of

Scores

1. Pre-test 10-5-75 41 13.6 6.2 4.4-8.2

2. Post-test 5-5-76 41 14.3
t-,

7.1 4.6-10.!
Difference

3. (2 minus 1T

(# months)

7 - .7
adjusted-.

.9 (1.16) -

32
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' TABLE 5

Grade Level

Prior Yearly
Rate of Growth

Adjusted Gain
Scor4 .

5 .62 = .1.03

.6 .74

%

1.16

7 :74 .77

8 .73 c
1.16

,

Mean .70 1.03

%Increase

66%

57%

4%

59%

47%

4

The CESA #6 SEN project expected an increase in academic growth, involvement of

parents with school, and an increased awareness of career opportunities as well as

a positive change in the attitude of project children toward school.

The project children experienced a mean (average) gain of .8 based on 7 months

between the pre- and post-test or 1:03 based On an adjusted score for p months --

the average length of a school year. The average project child in.his previous

-years has experienced a yearly' rate of growth of'.7.or 7/10 of a school year.ap

compared to 1.03 this year indicating an picreaseof 47%. Refer to tables 1-5

for individual growth patterns per grade

Parent involvement was increased by keeping parents aware of student progress and

by- encouraging participation in_the instructional programs, career awareness field

trips or active lbcaZ parent councils.

The project children were involved in at least fbur career oriented field trips

during the year. As a result of a follow-up survey, 73% of the students indicated

that they noticed careers while on the fieldtripand 79% of the students enjoyed

the career related.activities they did before and after the trips..

After encouraging a positive attitude toward school with SEN students, we found

that on a survey, 35% of these students Zike school better than before, 87%

replied that they have a positive attitude toward being in SEN, and 47% felt they

were reading better than at the beginning of the year.

ANECDOTAL REMARKS

"This class has helped me with my personality a great deal." SEN Student

"You might say she has discovered the phrase, 'I can'. ..I never hear her say

'I can't.' It's almost alwabs, 'Let's try something new.'" SEN Parent

"Then to my surprise, she started to care about herself; her hair, clothes, and

keeping clean. She seemed eajer to go to school." SEN Parent

"I started out with an F in general busihess this year.. Would you believe each

time I got a higher grade. I'm working pretty hard and I bet I can almost get

an A, this time." SEN Student

"At Plombon's I found out you have to go to school to by a mechanic and that

tools are going to be metric." SEN Student
- 29
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School/Alency
CESA #13, Waupun

SEN Project Title
Aids and-Parents DeVeloping Early'Learning Potential

STUDENT ACHIEVEMENT DATA SUMMARY
Student Level
Three-Four-Five fear olds

Name of Test.
Caldwal Fre-School Inventoru

Norm Used Raw Score Norms Level/Form
_ - 1970 Revised

..,

3 year olds

Item Date
Number

Tested

Mean

C.A.

Mean
_

Age / Grade-

Equivalent/
Percentile

Range of
Scores_

1: Pre-test 10 75

6/76

47

45

3-4

3-11

score

'

score %ile

- - 17 4

.1 . .
.

0-32- 0-7,:i

22-5: 40-95
- ..-

2. Post -test

Difference
3. (2 minus 1)

'111 months

, - 20 71

Name of TeSl'i
Caldwell Pre-School Inventor

Norm Used Raw Score Norms Level/Form

- Pest. -34 1970 Revised

4 year ads

Items Date
Number

Tested

Bean
C.A.

Mean
Age/Grade
Equivalent/
Percentild

Range of
Scores

1. Pre-test .10/7 64 4-3-
score., score %ile

56%ile 31.38 0-57 1=9:

2. Post-test 5/76 60 4-10

.

91%ili' 48.42 '28-63 30-9!

Difference
3. (2 minus 1)

V months)

7 4 -35 .17.04

Name of Test',
Caldwell Pre-School Tnvento

Norm Used Raw Score Norms

50%iZ Pre-38 Post-43

Level/Fdrm
1970 Revised

5 year olds

Item Daee
Number
Tested_

Mean
-, C.A.

1. Pre-test 10/75 23 5-0

2. Post-test
Difference

3. (2 minusl)

, 5/76
(# months)

7

23
1

5-7

Mean

Age /Grade
Equivalent/
Percentile

score

f8%ile 40.2L

93%ili

0 7

Range of"f'

Scores

score We
20-52 3-91

54.43 46-61 58-99

35 14.22

Projected gain for HAP participants over the 7 month interval between pre- and post-

test was 8 raw score points. Average gain as projected from the norm tables at the

50%ile would be 5 to 6 points dependent upon the age of the child. Children made

the following gains as reported by age groupings.

AGE THREE
Expected gain per national norms would have been 5 points over a 12 month interval.

AAP project three year old participants gained '20.71 points over a 7 month interval

and moved from a pre-test average at the ZOth percentile to a post-test X of the

80%ile.

ACE FOUR
g,

Expected gain per national norms would be 6 points over a 6 month interval. A4P -

project four year, olds moved from the 66%iZe at pre -'test to a mean score of 91%iZe -

at post-test. Average gain was 17.04 points.
30
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AGE FIVE
Expected gain per national norms would be 5 points over a 6 month interval. KAP

project five year olds moved from the 58%iZe at pre-test to a mean score at post-

test of the 93%ile. Average gain was 14..22 points.

TOTAL GROUP
Mean gaimfor.project participants was 17.78 raw score points. Expect_ ed objective

was a gain of 8 raw score points. Expected gain across age groups at the 50%ile

would be 6 points for every 6 months of growth. The group moved from a pre-test

percentile rank mean of 46. to a post-test percentile ranking of 87. The increase

of 33 percentile points over the predicted normative gain wettribute to inter-

vention by RAP staff. No child enrolled in the project was receiving any other

form of educational intervention.

ADDITIONAL DATA
Project participants were also screened and post-tested with the CESA #13 Early

Childhood Strategies Screening .Device.

75% of participants were to gain 10 tasks in the motor skills area. AbtuaZ

gain at post:-test was 83% mastering 10 or more motor tasks.

5 year olds = 100% 4.year olds = 75% 3 year olds = 66%

,

75%,of participants were to gain 5 additional bjectives in the auditory area.

Actual gain was 88%.
.5 year olds = 100% 4 year olds = 93% .3 year olds = 73%.

7-5% of participants were to gain 6 additional objectives in the visual skill

'area. Actual gain was 62%.
5 year olds = 96% 4 year olds = 70% 3 year olds = 33%

75% of participants were to gain 6 additiqwfl objectives in .the verbal skill

area. Actual gain was 81%. )

5.year olds = 100% 4 year olds = 87%, 3 year_ olds = 62%

SUMMARY
KAP participants at an age groups made outstanding and dramatic gains on the

Caldwell Pre-School Inventory. The project objectives for developmental skills

were met by 4 and 5 year old children but were not met by 3 year old children.

The scope and sequence of developmental activities is being revised to accommodate

the developmental difference of 3 year old children.. .

35,
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CESA 1118, Burlington
Pre-School thru .9th Gr.

S N Project ritte
Bilinqual/Bicultural Intervention

Nome of Test
Auditory Comprehension of Language-Carrow

Norm Used . Level/Form
C4-Baw Score Equiv. Norm Pre-Xi/Eng.

Head Start

Item Date

Number

Tested

Mean
C.A.

Mean -

Age / Grade

Equivalent/
Percentile

Range of
Scores

1. Pre -test 10/10/751 19 53 mo. 48 mo. 42% 35

i. Post-t6st 5/10/76 19- 61 mo. 60 mo. 80% 46

Difference

3. (2 minus 1)

(# months)
7 0 8 mo..... 12 mo. 38% 11

Name of Test
Peabod Picture Vocabulary Test

Norm Used Level/Form
K / B/A

Items Date

Number

Tested

,

.

Mean

C.A.

Mean
Age/Grade
Equivalent/
Percentile

Rbnge of
Scores

i. Pre-test '
13/75

5/19/76 2

68 mo.

75 mo.

54 mo. 14%

62 mo. 20%

12

5

.

2. Post-test
Difference

3. (2 minus 1)

(/1 Months)

6 0 7 mo.

.

8 mo.. 6%

NdLle of Test
Peabody Picture Vocabulary Test

Norm Used. Level/Form
t Lower Elem. / A/B

.

Item
.

Date

NumbeG
Tested

4tean

C.A.

Mean

Age/Grade.
Equivalent/
Percentil

143,,.....

,Oange of
Scores

1. Pre-test 10/23/75 17 99.5 mo. 16.3% 8.3

2. Post-test 5/13/76 17 105:5 mo. 28.8% 11.3

3.0Diffcrence
3.-(2 minus 1)

-0n,3TDITT
7 0 6.0 mo. -12.5%

Name of Test .

Peabody Picture Vocal'uiary Test

Norm Used Level/Form
Intermediate / A/B

.

- Item Date

.

Number

Tested

Mean

C.A.

Mean

Age /Grade
Equivalent/
Percentile

Rangeof
Scores

1. Pre-test 10/23/75 14 137.8 Mo. 8.8% 15..2

2. ?ost -test

Dif;,:4ence
3. -0 minus I)

5/14/76

--(rinonths)

14 144.8 mo. '18:0% 14.4

° 7
0 7 mo. 7.2%\ .8

32
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STUDENT ACHIEVEMENT DATA-SUMMARY Page 2

School/Aqencv
CESA 1118, Burlington

SI N -Pr.)ject III le

Niv:e of Test NoYm Used

Studenr Level

Levol%Form

.

Item Date
- Number

Tested .

...,,,

..

Mean
Cm.'

Mean

Age/Grade
Equivalent/
Percentile

SW. f / -___;W_

, Range of

Scores

1. Pre-test 9/9/75 28-

.

155.2 mo.

163.5 mo:=

102.3 mo. 20.2%
..

112.3 mo. 33.7%

_

60.3

60.3
,

4,-

2. Post-test 5/13/76 27

Differen66--

3. (2 minus 1)
# mqnths

8 - 1 8.3 mo.' 10.0 mo. 13.'5% 0

Name .of -Test

"Peabody Picture Vocabulary Test

Norm Used Level- /Form

Cr.8 /B /A
Mean

Age /Grade

Number Mean Equivalent/ Range of

-Items Date Tested C.A. Percentile 1 Scores

.

1. Fre-test 9/12/75 19 168.6 mo. 99 mo. .66% 54.67

2. Post-test 6/12/76 17 174.0 mo. 117.3 mo. '9.66% 34.33

Differencea.months)
3. (2 minus 1). 8 - 2 5.3 mo. 16.3 mo. , -20.3

Studenb AChievementInformation:

a. Expectations:

At the pre-school level two larger ornectives prevailed. One, to establish

a feeling of trust and acceptance in a group, and with the teacher; and two,

a whole development process in language communications with a bilinquaZ approach.

,Vocabulary building, articulation, cblor and n er concepts were learned through

music, art, games, field, trips, -,pnd other a vities.

b. These objectives were seemingly dealt with and met to a great extent with most

of the children as indicated by observational techniques and by test'scores.

-\

c. It was inevitable that excellent results would be obtained. The teachers were

very capable, dedicated to their work, hard-working and pleasant people. The

facilities (space, equipment and materials) were of high quality and in

abundance.

d. As trained teacher-consultant and advisor, I thought the school had a fine,

high quality education - Head StarZt Program.

ELEMENTARY

The elementary children had more variety in
is

heir needd. These ranged from

insecurities about school and/or home to needs in phonics, math and concept

development. Expectations were to get the prevalent problems indentified in

their schoolwork, through the regular classroom teacher; and then after

-33-
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establishing rapport, confidence, and trust in the pupils to work with them

individually and in small groups giving instruction and encouragement. Daily*

feedback on classwork and attitudes,-plus parent conferences were to accomplish

a feeling of confidence; acceptance and a gain in regular classwork achievement.

b. A fine rapport-was established and the children were pleasant, happy and really

wanted 0 Accomplish new skills and experiences. Attendance was=quite good and

the pupil-teacher relationship was of-excellent quality.

c. The SEN teachers were empathetic, hard-working, and had keen interest in the

children as individuals. They saw to it that successes were built into each

daily experience, and gave recognitioh for each accomplishment.

JUNIOR HIGH

a. With over forty students at the Junior High level Iring worked with, and with ,

their many prevailing problems of just "growing up" to encounter, the bilingual

teacher has a difficult role to play. Among the goals were: 1) trying to make

reading more stimulating, 2)-,to motivatethem_in their own culture - values

and in their regular classes, and 3J-to act as an empathetic counselor

especially in their-feelings of inadequacy, apathy and failure to gibe them

supportive understanding.

b. Attitudes were improved as reported by (the amount of) adVise sought from

teachers, and from their improved. ciasswork. Language scores improved (in one

case a four year gain). Reading scores improved as shown by. average gains of,

from sixteen months to thirty-two months in an ell/it month studjj time.

c. Pers5nal interest and attention seemed the greatest factor in the successes

made. As rapport and respect was established with the students more doors of ,

communication and sharing opened. Pupils wouZd'ask advise or would bring

pictures of their families. Invitations to dinner and to home parties or

celebrations would indicate a sharing of their private lives. This helped

communications and school achievement for both pupils and parents.

. .
.

d. Much enthusiasm in regard to pupil attitude toward school ande activities-was-

reported by the four teachers of Junior High children.,For example, one boy

was reported to have said "The only thing I can do better than others is

read". He had refused to pick up a book at the beginning of school. He

had read nearly every book in the bilingual library by the middle of May
,

.

i

.Norms reported are taken from the test manuals.

38
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STUDENT ACHIEVEMENT-DATA SUMMARY
-Stunt- Level
3,4 4 Ye61.-z Old

School/Agency

Gillett Public Schools

SEN PrOject Title
Pre-School ;lime - Bound Project

Name Of Test
Miuncmol Pv-:;oh..4-1/

Norm' Used Level/Form

MinneAota :4'0,4 YP. A

l'
b

.

4 Item

,

Date

Number

Tested

Mean
-, C.A.

tiv.in

Age /Grade
/

Equivalent/
Percentile

.,
.

Range of
Scores

.

..

18 - 69
1. Pre-test 10/20/75

.

11

...

46 mo. .

1;'

3 yrs. 10 mo.

2. Post-test 4/20/76 11 52_mo. 4 yrs. 4 mo. 54 - 65-
- ,

. Difference

3. (2 minus 1)

(11.monts)
6 0 6 .mo. 6 mo.

_

Name of Test
Minnesota Pre-School Scale

Norm-Used " level/Form.
Minnesota Pre - School Scale 4 Yr. / A

.

( Items

,

Date

Number
Tested

Mean ,

C.A.

Mean
Age/Grade
Equivalent/
Percentile

,

Range of
Scores

1 , Pre-test 10/20/75 22 55 mo.

, .

4 yrs. 7 mo. ?.4 - P2

2. Post-test 4/20/i6 21 61 mo. 5 yrs. 1 mo. 30 81

Differenee-

3. (2 minus 1)

(# months]
6 1 6 mo. 6 mo.

-

We set our prog am up to assure mater success in kindergarten forour ch4Adren.

There are two reas that we worked on with them. (1) Verbal - such as - discussing

pictures, telling storigA and retelling stories, colprs and shapes, number and

alphabet skill sentencing and follbwing directii*- (2) Non-verbal -

working in small manipulatfte arms such as games, 'building blocks, drawing, eye-

hand co-ordi tion, such as cutting, putting together puzzles andlargeeuscle

activities s h as balance beam exercises, throwing activities, and various games.

We have two d fferent phases of our program to implement these goals. (1) Home

visits - Sine our area is mostly rural, our program is set up to work with the

'children in t eir homes. The teacher goes .out once every two weeks'and leaves

materials in the home for the pareht'and child to work wigs. She explaina4and
A

demonstrates the materials. She also explains ,the goals and the objectives of

each activity to the parent. The aide then'aelled the next week as a follow-up.

She does various activities with the, children and then goes over the materials

with the children and parents.
ients.

The teacher then goes the next week and picks up

the materials and leaves new activities and the process,st&rts over again.

(2) Library hour - Vie Second phase is the library hourAert the children come

together once a week. Since our school is so-crowdedPe have been using our

'public library. This hour givesithe children a chance to socialize with children

their own age. We do various activities from reading stories to foot painting.

With the help of our parents and advisory board we' can d.ivide,the children into

small groups according to age and .

As a result of the testinu e2ogram we dis

more than they did in the non-verbal ski

olds went up at an,average e seventeen

the ch4Zdrek- ew in verbal- skills

the verbal skills the three year
owth, where they only went up



Gillett.Pubtic Schools
.

hve

eleven months.on non-verbal skills. The four year olds went up fifteen months in

verbal skills and ekeven months in non -verbal skiilo. We believe this happened

because of a great emphasis'on talking about every thing they are doing at the

time they are doing the activity. Also all of our actiziities are language

developmentally orientated.

All of the children-were given a vucabUlary.testat the beginning of the program

and again at the end. They-all showed great improvement. Th6 also showed
-improvement in knowledge of body parts and maturity by the uee of a `draw a man'

test.

1

As a result of our program, some of the parents have expressed that they feet more

comfortable working with the school and teachers. In some instances our,prOgram

has helped create a better working child-parent relationship.

as

O

4
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STUDENT ACHIEVEMENT DATA SUMMARY

Schcor,Ogercy Student- Level

Jleint School Pistriqt 1111_CitaAr lalecu,..jkly.......at al 1A. 4. year .12ids
S,1U Project Mitle Language Experience Program for Meeting t)ze

tif2nal-Keedaa,f ehilArpn

'name of Test

Zimmerkan Preschool _Languaae SCa e

Normeed
Aae- Equival en

Level/Foriii

Pre -K) 3 u

Item Date

Number
Tested

Mean
C.A.

Mean
fige/Gr.ade
.Equivalent/.

Percentile

Range of
- Scores

. -
.

1. Pre-test 9/75

,

35
3-6 _

(ei2 mos.)

. 4-1
de lic

2-11 .

(75)vng.)

'4-2

( 1 II.

2-3 - 4-4
(2?-53 rwp j
2-10 - 5-10
(34-70 mos.2. Post -test - : ,

Difference:
3. (2 minus 0

I/ months

7 7 mos.

2-3,

(15 mos.)

increase by

10 mos.

Name of Test

Peabody P

Norm Used Level/Form

4 yr. ad
(1st yr. in SEll)

Items Date

Number
-Tested

-Mean

C.A.

Mean

Age /Grade
Equivalent/ .

Percentile

Range of
Scores

_ 0

. re-test 9/75 56
4-4 ,,

(s moP )
4-11

(59 mos.)

7 mos.

3-11

(4.7 moq )
4-9

(57 mos.)

TO mos.

- - 5-8
- 8 mOS.)

2-6 - 7-10.
3 -9 moP

increase by

2412az__

-

7. Post-test 4/76'
(l1 months)

7

-

58

2 -

Difference
(2 minus-1)

or Test
Peabody Picture Vocabulary Test

Norm Used
A e-E ivalent

ly

Level /Form
Form A

4 yr. old
(2nd yr. in SEN)

!Tem . Sate

.

Numbr
Tested

Mean
C.A.

Mean

Age /Grade
Equivalent/
Percentile

,

Range 9f
Scolys

- 6-710

(28-70 Mos-)1. Pro-I.!st 9/75 55 '

4-5
(53 mos.

4-5 '2-4

(53 mos.)

Z. PoSt teSt . 4/76
(11 montil-ir

' 7

5-0

50 (60 mos.)

Fc6 3-6 - 7-10

(66 mos.) (43=94 mos)

Di fference

3. (2 minus 1) 5 7 'MOS.

s.

13 mos.

increise by
10 mbs.

1

Although a period of onZ y 7 months passed between pre- and post-testing, tge average

age equivalent for the three year old group increased from 2 years 11 monlfhs (35

months) to 4 years 2 months (50 months), which is a gain of .i5 months. when tested

statistically, it is significant at the 1% Ze7jel.

The groupcof four year old participants, who had not previously been id the SEN

hvject, experienced a language deficiency of 5 months as indicated Wthe difference

betweensaverage chronological age and age equivalent in the September pre-tests.

Deficiencil, of 4 and 9 months respectively in social maturity and visual motor

imtegration.were also indicated at the time of pre-testing as evideloed by testing

b6yond the Peabody Picture Vocabulary Test. Also, this group of four year olds

was 4 to 6 months behind the four year old group. who have been in the project as

three year olds in an areas tested.

-37-
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Joint School District 111, City of Green Bag, et al Page 2

"Language Exrerience Pro jram"

Although a period of only 7 months passed between pre- and post-testing, this group

attained 10 months of growth. This is statistically significant at the 1% level.

Gains of 13 and 12 months between pre- and post-testing were made respectively in

social maturity and visual motor integration.

Initially, the second year participants came into the project as three year olds

with deficiencies of.9 to 10 months in language, social maturity and visual motor

integration as indicated by pre-testing. After 6 months of intervention, this

group attained 1?, 20 and 14 months respectively in language, social maturity and

visual motor integration as indicated by the post-tests. A one month deficiency

was still-evident in visual motor integration at that time.

During the period between the 'ost- testing of the first year and the pre-test ing,

which was. a 4 month period, th.-s group lost 1 to 4 months of the gains made during

the first year of intervention. The most pronounced Zoos was in the area of

visual motor integration.

A period of 7 months occurred-between pre- and post-testing for this group with a

gain of 13 months in language. When tested, that amount of gain is significant

at. the 1% level. Post-testing further indicated that significant gains were made

in social maturity and"visual motor integration to a point where a deficiency is

no longer evident in the Later area.

The your year old participants who were not previously enrolled in the project

were 5 to 6 months behind in the pre-testing than those participants who were

returning for a second year. Post-testing indicates that the distance between

the two groups ranges from 4 to 9 months in favor of the second year participants.

Follow-up studies have beei condGc4ed of the performance of the first group of

four year olds who were in the project and are now completing their first year

of kindergarten.'

The results of the kindergarten screening of September 1975 indicate that the

-previous SEN pupils have brought up the performance of the total kindergarten

population in some areas. Also, readiness tests for entrance into the primary

grades have been administered and the former SEN pupils perfbrmend well again.
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STUDENT ACHIEVEMENT DATA SUMMARY

Scheolfilgenc,.. Student Level

Joint rchout District 411, i'itu of' riroen Ban, et al 1re-Kindeniarten

.1.tm Project Iii it` 4 ';h'''1,11. 11111:1071 EPUI'AVTIIP) Pl?1,,Igr" langua:ft- e.rper ene,-

Ejleara 1 ducationtL2eeds of children

Nafoe of Test Norm Used kre Equivalent Level /Form

Peabody Picture Vocabulary Test form A

i tum bate

/

Number
Tested

Mean
C.A.

Mean

Age/Grade
Equivalent/
Percentile

Range of

Scorer.

1. Pretest 10/75 PR

3-10
(4g mos.)

3-7
(43 mos.)

2-0 - 5-4
(24-64 mos.,

2. Post-t6st
_

4/26 24

4-4

(52 mos.)

4-8

f56 mos.)

3-0 - 6-10
(36-82 mos.)

Difference
3. (2 minus 1)

(# monthsj

g 4 6 mos. 13 mos.

increase by

6 mos.

* Intervention for Parents Only

As the first year of operation of the SEM project in Green Bay wore on, it "became

very apparent that parent involDement and parent education is a crucial aspect of

intervention for pre-kindergarten children.

This overall aspect became so significant that a special experiment, "Parent

Education", aside from that component in the regular program, was designed and

implemented during the second year of our operation.

This is a program whereby parents only of eligible participants receive inter-

vention relating to child growth and development and child behavior through the

use of: home ,,visits; field trips; resource persons and instructional demonstrations.

The goal ,of the experiment was to extend to the parents instruction in basic earl

childhood growth, development and behavior neAsary to facilitate normal Language

development in their children. Alsc.1 in the process of providing instruction to

the parents;.they would be afforded experiences which develop more positive

attitudes toward schools and education.

In order to evaluate the effectiveness of the experiment, the children of these

parents_were administered the same standardized tests for 'Ire- and post-testing

as were those youngsters who received instruction. I

A period of 6 months Lapsed between pre- and post-testing for these youngsters.

'A gain, therefore, of 6 months would be a reasonable expectation.

Pour standardized tests were administered for pre- and post-testing and gains

ranged from 13 to 16 months which is highly significant when tested statistically.

Suitable commercial tests were not availdble for measuring par,ental change in

attitude regarding schools and education. A locally devised instrument waseused

for pre- and post-testing. The instrument was designed to measure change

parent behavior in relating to the child and was constructed upon knowl4dge of

child growth and development.

,The results of the pre- and post-tests were analyzed statistically and found to

be significant at the 1 per cent level.
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"SPECIAL PARENT EDUCATION PROJECT"

A Parent Education Constant-Alternative Rating Scale loan designed to meanurr change

relative to knowledge of early childhood growth and development acquired by parents

who were participant- ::. The rating neaten were adinintered an pre- and pont-tentn

and the results analyzed. The statistical analysis indicated that the gainn

between pre- and post-tests were-significant at the 5% level.

Also, a Parent Attitude Scale was designed and utilized to measure change toward

school and edUcation in general. Analysis bf the pre- and post-tests indicate

that the gains made -Were significant at the 1% level.

In summary, the findings of this project strongly suggest that intervention for

"Parents Only" can be effective and may eventually prove to be the most effective

approach to pre-kindergarten children who have special educational needs.
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STUDENT ACHIEVEMENT DATA SUMMARY

Schonl/Agency

lierose-Mindoro Joint.chyol District 111

SEN Project Title
Educational Satellite Program

Studvnt Level

3 - 5 year olds

Name of Test
Norm Used Level/Form

-

Item Date

Number
Tested

Mean .

C.A.

Mean

Age/Grade
Equivalent/
Percentile

Range of

Scores

1. Pre-test 75/9/3 26 5.2 4.4 4.2 - 5.1

:

2. Post-test/-
-----

76/3/24 25 5.9 6.1 4.7 - 7.4

Di- ence

. ,2 minus 1)

(II months)

7 0 .7 1.7 .5 - 2.3

Name of Test
Peabody Picture Vocabvlarti Test

Norm Used
Age e aivalenc

Level/Form
4 ur. A-B -

Items Date

Number
Tested

Mean

C.A.

Mean
Age /Grade
Equivalent/
Percentile

Range of

Scores

1. Pre-test 75 8 35 4.2 4.5 2.6 - 7.7

2. Post-test 76/4 35 5.0 6.0 3.5 - 8.7

Difference

3. (2 minus 1)

(II months)

8 0 .8 1.5 .9 - 1.0

Name of Test
Peabody Picture Vocabulary Test

Norm Used
Age equivalent

Level/Form
3 yr .IA-B

.lo

Item Date

Number
Tested

Mean
C.A.

Mean
,,-"Age / Grade

Equivalent/
Percentile

Range of
Scores

1. Pre-test 75/8 , 29 3.3 3.2 2.0 - 4.9

2. Posrtest 76/4 29_ 3.11 4.1 2.5 - 5.9

Diaerence
3. (2 minus 1)

(II months)

8 0 .8 .9 .5 - 1.0

Because the Metropolita'n Readiness Test does not cony t the percentile scores to

age equivalency, we usol,.-a conversion chart from anot test and converted the

pre- and post-percentile scores to age equivalency scores. When we compared

individual and group percentile scores with the age conversion, no matter where

it was found on the chart, every score seemed to indicate that this conversion

chart was valid.

In comparing scores of children who tested out in the same range on the pre-test

as our projeet children, we found a very significant gain was made by project

children as compared to those kindergarten children not in the project. We feel

that this indicates the impact of our SEN intervention because all of these

children were exposed to the one in-school program.

-41 -
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MeZrose-Mindoro Joint School District #1
Page 2

We also used our local checklist which tests 4 major areas: cognition, motor,affective and speech langua4e. Re used forms of this checklist on all three,levels, and these indicate a comparable growth to that which was shown on the!standardized tests. k%amaiter of act, because they are more definitive, theyshowed growth in all of the areas tested.

Our aides keep daily logs on the activities performed, the degree of participationand the amount of growth that each project participant demonstrates during eachhome visitation. The collective observations indicate that the growth in behavioralpatterns that will prepare the child for eventual school activities is progressing-at a rate equal to or greater than the rates indicated by our standardized tests.

Although we have no documentation wahave.observed that the project children havcincrease&-their activity level from occasional or partial participation to near-100% participation during the group sessions held at each school for 3 and 4 yearads.

Worthwhile benefits have been derived by our parents' participation in this program.,This has been observed.in the growth and development of the child and the acceptanceand participation of not only the mother, but often the father as well as anoccasional grandparent. We have had most of our parents request that the programbe continued next year.

-42-
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STUDENT ACHIEVEMFNT DATA SUMMARY

Sth!:ollAgency -

Menominee Community Action Program - Ind. H. S: Three - Four - Five - Six Yrs

SEN Project Title

Student Level

!Special Educational Needs Prsgram

ftme of Test
Peabody Picture Vocabulary Test

..
Norm Used
MA Equivalent

Leiel/Form
3 year B

Item Date
Number

Tested

Mean

C.A.

Mean
Age./ Grade

Equivalent/
Percentile

Range of
Scores

1. Pre-test 9-75 19 42.8 *nth 33.4 month 68 -97

2. Post-test 5-76 18 49.5 49.7 68-117

Difference
1. (2 minus 1)

(# months)
9 1 6.7 16.3 .

Name of Test

Peabody Picture ar, Tea

Norm Used

ivaZen

Level/Form

4 near_ B_

Mean
Age/Grade

Number Mean Equivalent -/ Range of

items . Date Tested C- A. Percentile Scores

-..

I 1.)rt_:-Zest 9-75 27 49.6 -449 61-118

2. Post-test 5-76 25 60 55 67-145

Diffarence (tt months)

3. (2 minus 1) 9 2 1 10.4 6

of Test Norm Used Level/Form
5& 6 Yr.

Item

.

Date
Number

Tested

Mean
C.A.

Mean

.Age /Grade
Equivaltnt/
Percentile

Range of
Scores

f. Pre-rest 9-75

,

15 64.2 64.6 69-138

2.-PosP-tost .5-76 5

10

76 74.6
f

67-132

Wfference
3. (2 minus 1)

(it ,months) 1

9 11.8

_...._

10

.

During the course of the SEN Program year., certain Behavioral Objectives as written

in the Program Application of Spring, 1975, were found to be not adaptable to our

current SEN Program, 1975-76. These Objectives were being met by the children in

their respective Head Start rooms, and duplication of this work was not felt

advisable.

Other academic areas in which the SEN was involved were Language and Visual

Perceptiov.. A single Objective for each area was evaluated. There were:

Language - Objective - Program participants will demonstrate increased receptive

vocabulary.

Evaluatiot/On the'Peabody Picture Vocabulary Test, Post-test data
' will show an average increase in Mental Age level to

bring it up to the Chronological Age level.
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Visual
Perception, - Objective -

Bvaluation-

Program participants will demonstrate increased skill in
visual perception.

On the Prostig Developmental Tent of Visual Perctptioh,
there will be an average increase of Perceptual Quotient
of 15%.

In the Pre -test data for the PPVT, the 3 year old group had an average CA of 42.8
months and an average MA of 33.4 months. Post-test data shows that, with an
average CA of 49.5 months, their average MA was brought up to 49.7 months. The

Objective for language with this age group wap eached. 0

In the 4 year old group, Pre -test data showedi average CA of 49.6 months and
average MA of 49. Post-test data shows the average CA was 60 months and the
average MA was 55 months. This group did not reach the'Objectivefor them in
language.

All 3 and 4 year old SEN children received individual and group instruction each
week--many of the lessons planned around vocabulary and concept building. Both

groups should have made somewhat comparable gains. I can pleased with the gains

of the "Threes," and perplexed that the "Fours'_`, did noc do as well. Most factors
involved in their Instructional Program were the same, and so I am puzzled as tp
what caused the difference. There are some children in the "Fours" group who
tested very low and, have shown some indication of possible learning disabilities
which are being more thoroughly studied and diagnosed by staff and Consulting
Psychologist. These very low scores may have made the difference in the average
Of the "Fours" groups.

Results of our Visual Perception testing will be on file here. The Post-test data,

although not quite complete yet, looks good so far, and hopefully will meet the
Objective in that area and Possibly surpass it;

Besides intensive work done in the areas discussed above, our SEN staff has been
involved in the areas of Head start where there is an indicated need. Assisting
and working with Read Start staff has been a priority item for the SEN Program.

In assessing the positive putcomes of this year's program and the less successful
outcomes, the SEN and Head Start staff are looking forward to a better and even
more productive year-1976-77.
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STUDEMI ACHIEVE DTA SUMMARY
Sty dont Level

Nerominec County Educsttl.on COmmittagA ac_p_2ndari_a_
SEN Project Title

Menominee Communitq School

Name of Test
r-AT lrPd7Stanfm'

if Norm Used

National

Level/Form

R-11

Item

.

,-------

Date
Nqmber

Tested

Mean

C.A.

Mean

/age /Grade

Equivalent/ .

Percentile
Range of
Score,.

1. Pre-test 1P/75-P/76 P2 15.5 7.8 3- 9

2. Post-test 4-5/76 22 - 16.0 7.3 33-40.5
Difference

3. (2 minus 1)
(# months)

5 0 .5 .5 -.3-1.5

The test results are what was expected. A majority of .the students were not very

serious about doing their best and this is reflected in the individual student
scores. Several students' tests were 1.5 grade equivalent years below the level
recorded for the previous year. Some remarks toward the test were that the test
results were going to be used for a study and, 'be (the students), are the guinea
_pigs. "' Attitudes Zike this are definitely going to affect the outcome of the
post-test. The use of the Sucher - Allred informal reading inventory for pre-
testing would undoubtedly show a six month to a year increase in reading ability.
However, the time involved in giving the test makes it impractical with start and
finish times for tabulation of results on a program-wide'basis.

The SAT is-designed for college prep students, and with this year's results,
exploration for a new test has begun. For the past two years assistance has-been
requested from UW-Madison Teacher Corps fo set up and implement criterion reference
testing for tall subject areas. This has not reached the first stage of development
and it appears .that the Gates-MacOinitie reading,tvt will be wrchased for use in
the coming academic year for.pre- and poXtesting.

50% of the students tested reueived credit for their reading course, but this is
not reflected in the reading scores on their SAT's..

The reading course covered sight vocabulary, basic comprehension, decoding skills,

reading rate, and leisure reading. SRA Readings, Wilrdcra.ft, EDL Wordlists)
Controlled Reader, Tachistiscope., Reading Skills Pads Guidebook to Better Reading,
and the- Reader's Digest SkiZZ Builder are the materials used for,Reading I.

The test results do not show a marked increase in reading ability, but-the students,
in the estimation of the staff, have ilnproved their skills as a result of the
reading course.
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School/Agency
Milwaukee Private Community School Cooperative

SEN Project Title
Milwaukee Private Ccmmunity School Cooperative

The Milwaukee Private Community School Cooperative consists of eight alternative
schools and agencies that serve children in their local SEN programs.

The Cooperative serves the staff that work with these children with ongoing
inservice training for 23 adult SEN staff that includes teachers, aides and

administrators. From September 1975 to May 1976, there have been six educational
lectures/workshops for our SEN staff based on our common needs, with one additional
pending workshofbr June 1976.

A noteworthy cooperative effort has been the implementation of the first State
SEN Pre-School Workshop that brought together approximately 140 teachers, adWin-
istrators and aides from throughout Wiscbnsin. Participants were able to.exchange

ideas and disseminate information about their various programs.

Pdrent involvement is a strength of the Cooperative schools and agencies. The

Cooperative offered 13 planned parent education sessions for SEN parents from
,September 1975 to May 1976, with an additional fourteenth parent activity pending
in June 1976. Noteworthy in our parent education component was our Joint LAPC's
decision to instate Parent Effectiveness Training for SEN iarents. P.E.T. is a

training program for parents--to offer skills in the communications area for the_

most important job they will have--raising responsible children. After P.E.T.,

parents reported:

= -better two-way communication
- -fewer power struggles
-.=.warmer feelings, closer relationships
- -fewer emotional scenes, flare ups, and fights.

.-

Many parents reported on evaluations additional comments:

- -were happy they took the course
=-would suggest it tb other parents
- -wanted to come together with other parents

- -parents were people too
--helpful to me'
- -I've stopped hollering so much,

- -want programs to help parents in talking to teachers

- -want programs to help parents in talking about being good models for children

- -would Zike to have again
- -would like to have this,course to continue next year

-- helpful in my dealing's with my teens as well as my tots

helps me "keep cool °'
- -liked the instructor because he never acted as if he had all the ariswere

--would Zike toihave had more practice
--would like to thank SEN

Looking back over the year, the Cooperative feels successful with its strengths
and would Zike to continue to work with and for parents and staff. We wouZd like

to Zook forward to reaching those parents we have not reached, feeling rtrongly
that for every parent we have the potential for better school performance for
the child.
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STUDENT ACHIEVEMENT !DATA' SUMMARY

School /Agency
Carter Child DevelopmentCenter
SEN Project Title
Carter Child Development SEN niogram

a Student Level
Pre-K 4 Primary (1-3 gr.)

Name of Test
Peabody Picture Vocabulary Test

Norm Used
MA

Level/Form
(Pre-K) A & B

..

Item Date
. Number

Tested

Mean
C.A.

Mean

Age /Grade
Equivalent/
Percentile

Range of
Scores

1. Pre-test 10/15/75 38 55 months 51 months 25-80 mon.

2. Post-test 5/19/76 33 62 months 59 months 3-84 mon.

Difference
3.\ (2 minus 1)

.months)
7 5 7 months -8 months

'Name
\
of Test

Peabody Picture Vocabulary Test

Norm Used
Mk

Level/Form
( ) A & B

Item's\

.,

Date

Number
TEted

Mean

, C.A. %

Mean .

Age / Gr e

Equjval nt/
Percentile

4 Range of
Scores

1. Pre-test 10/15/75 6 91 months
s ,..._____

.

75 months 59-94-mm

2. Post-test
\\

5/19/76 5 99'months 82 months 69-96 mon.

Difference
3. (:? minus 1)

(fl months)
7 1 7 months ,7 months

hs

hs

hs

hs

..,

Because we are a Day are program and children are enrolled in the Center when

parents are working or in training, there are terminations in the enrollment when

conditions change. As a result of such terminations, five (5) children were added

to the program zn January. Aose children-were pre-tested by January 15, 1976,-41
, ---o

and given a post-test during the third week of May. The cords ranged from 30 -42 mo.

on the pre-test & from 36 to 49 mo. at thetime of post-testing.

Six of the children were Selected on the bases of Illinois Test of Psycholikguistic

Abilities scores. A summary of' that data is included below:

Pe-test Post-test

Date: 10/15/75 5/19/76

Average age 59 months 66 months

. Language age 53 months 62 months

It was expected that all SEN participants would show a month to month gain over pre-

test scores. The average program gain was seven months. Of the participants, 70%

exceeded this goal and 30% were one to three months below expectations.

Those pre-kindergarten children enrolled in the program on a full-time basis with

regular attendance have made the greatest measurable gains. The least gain was '

made by those children who are school age and coming to the program at day's end.

This suggests a need to adjust the activity schedule and review the methods used

with this age group.



Carter Child Development Center Page 2

In families where parents have Leen utilizing the Language Bulletins and responding

to weekly questionnaires, gains in some children were as high as fourteen months.

The Santa Clara Inventory was given to 40 participants. Post-inventory resul,ts

show 85% of the children completing the taskitalmost all of the time" whereas on
pre-testing the task was performed only "some of the time".

As a result of the program, children aro using vocabulary terms in a much more
meaningful manner. The ability to listen has also beeh greatly expanded.
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STUDENT ACHIEVEMENT DATA SUMMAra
I., .Student Level.

t NeKindergarten Lower EZementary
School/Agency

Cosmic Montessori School; Inc.
-SEM Prpject Title

. Language Enrichment Program

1

Name of Test
Peabody Picture Vocabulary Test

Norm Used
Means Test Methods

Level/Form
/18B

#

P5v7K

Ito% Date

. Number

Tested

Mean

C.A.

, Mean
Age/Grade
Equivalent/ , f

Percentile

0

Range of

, Scores,_

.2-7 to
....1-1

3z6 to
5-11

1. Pre-test ' October '7-5

May '76

6
.

......._

6

11.2

:4-9

.

3-8

4-4

.

.

2. Post-test
Difference

3. (2 minus 1)

(# months)
7 0 : 8

.

11-0 ' '

Name-of"Test,
Peabody Picture Vocabulary Tebt

Norm Used
Means Test Methods-

Level /Form

Lower V. '

Items

.

Date

Number.

Tested

Mean
C.A.

'Mon
Age /Grade '

Equivalent/
PercenIii$

6-6

Range of
Scores

I. Pre-test October '75 5 6-4

5-5 to
*8-1

2. Post-test Mari '76 5 7-0 6=1741.=__
4-6.to

-11 -3
Difference

3. (2 minus 1)

0 months)
7 0 _`8 -5

What we expect from the pupils who participate in the SEN,Program is to gain in

their langUage skills. They will show improvement in vocabulary, phonies, word-

building, sight reading, writing and spellinc. We also expected some children.

would score-either at or below the chronologl-al age because of some'buitt in

cultural and ethna biases within thS to .t.

What happened ryas that the post-test scores for the entire group-both pre - school

and elementary declined. As indicated, in the caper letters some serious emotional

factors appear to have contributed to the depressed post-test scores. Thus, it

would appear that the overall can be attributed, at least in part, to the

educational process that existed prior to the Most- testing.
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STUDENT ACHIEVEMENT DATA SUMMARY

School /Agency. .

daxgmheeconMunitij School
SEN Project fitle
Harambee Community School Pre - School and Yinderoarten SEN Program

Student evel

.P.r.a-.S.c./mai. and Kendazgarten

(lame of Test

Peabod Pieture Vocabularu

Norm Used

PBLD Norm;

Level/Form

A Pre B Po

,Pre -K

(ages 2.8-4.7)
Item Date

Number

Tested

Mean

C.A.

Mean
Aye /Grade
Equivalent/
Percentile

4

Range of
',. Scores

,

1. Pre-test 9/75 12

.

4.2

. .

3.8
.

.

3.3 --4...2

2. Pbst-test 5/76 12 4.9 5.5 4.11 - 6.E

Difference
3 (2 minus 1)

(// monthsj

8 0 .7 21

.

1.8 . m 2.]

Name of Test
Peabodri Picture Vocabularra Test

Norm Used
PBLD Norms

c

-Level/Form
A Pre, B Post

.

Kindergarten

Items

.

-
.

.

Date

Number

Tested

.

Mean

C.A.

Mean

Age / Grade

, EquiValent/
Percentile

-

,

Range of
Scores

1. Pre-test '

.

9/75 16 5.4 4.5

.

2.9 - 5.8

2. Rost-test 5/76 15 6.0 5.3 . 3.2 - 7.3

Difference
3. (i minus 1)

(# months)
8 1 *:8 10 I .5 - 1.7

Harambee Community School broke the Special Educational Needs Program into two

specific age groups.. The first was the Kindergarten program including children

who are 5 years old on or before December 1. The second group was the Pre-sdhool

program comvrised of those children who were three yegr old on or before, ecember 1,.
._

,1975.
. . -,0 --,q0

,

-.In oth of these prbgrams, we expected to see an average' of nine monthggrowth for

eaci of the two grouds. The two groups exceede. our expectations: The Kindergarten

gro p came out with a ten month increase in mental' age and the Pre-school came out

with-a 21 month increase.'

1

Apparently, the strongest factor in this increase was the change in parental'

atitudes. Not only did they want a quality education for their children, but

they were also willing to participate in gil'ing their children a good start in

their education by participation in the SN program.
/.

Two other factors that contributed to the success of the program were: (1) The

teachers were able to give individual attention to each child. (2) Each child

waa able to work at,his or her own pace, allowing for more successful experiences

in learning.

The SEN program at Harambee School originally started with *38.children, 19 in each

of the two groups. Dud to several factors (death,. moving out of the area, with-

drawal from school) 10 children left before the end of the school year and, there-

fore, were not included in the above data. Fiee children came into'the program in

the middle of the first semester or the beginning of the second semester. While

they were given a pre-test, no post-test was given and the pre-test was not_included

in the above data summary chart due to the sh9rt period of time they were a't

Harambee. - 50
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Harambee Community School Page 2

Additionally, one child did not receive a post-test due to illness. That child's

pre-test vas included since it was hoped the post-test would have been given before

the reporting deadline. This did not prove to be feasible.

The mean age/grade is repeated as the mean mental age. The range of scores columns

is repeated as the mental age range scores.

s.
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STUDENT ACHIEVEMENT DATA SUCMAitY
Sr:Hoot/Agency Student Level Primary,

Highland rommunity School, Inc. Pre-Kindergarten 4 Kindergarten

SEN Project Title
Highland Community School SRN Program

Name of Test
Peabody -Picturp Vocabulary 'Post

Norm Used Level/Form

Pre -K

Item

.

Date
Number

Tested

Mean
C.A.

Mean

Age/Grade
Equivalent/
Percentile

Range of
Scores

I. Pre-test 9/j1-15/75 6 3.5 3 yr. 1 mo. 2.3 3.11

2. Post-test 5/10-14/76 6 4.2 4jjr. 10 mo. 3.6 - 6.40

*Difference

3- (2 minus 1)

(# months)

9 0 .7 1 yr. 9 mo. 1.3 - 2.9

Name of Test
Peabody Picture Vocabulary Tet

Norm Used Level/Form

-

Kindergarten

Items Date
Number
Tested

Mean

C.A.

Mean
Age / Grade

Equivalent/
Percentile

,

Range of
Scores

1. Pre-test q//7-7/7F 2 5.6 4.35 3.8 4.11

2. Post-teii- _5/10=14/76__ 2 6.3 5.95 15.8 - 5.11

Difference

3. (2 minus 1)

(4' months)

9 0 .7
e

1.6 - 2 - 1

Name of Test
Botel Reading Inventor

Norm Used - Level/Form

Primary

Item Date
Number
Tested

Mean
C.A.

Mean t"--

Age/Grade
Equivalent/
Percentile

Range of
. ScOres

I. Pre-test 9/11 -24/75 10 -6.7 1.2 0 - 2

P/- -test 5/10-14/76 9 7.4 3.6 1 - 5
.

i;ference

(2 minus 1)

Cff moniTic)

9 1 .7

-,--

2.4 I 1 3

All in *all this has been a successful year, for Highland Community _School's SEN
progran. The overaZZ strengths which have contributed to our successes this year
include parent participation in declision;making and all-around.-thvolvement in the
Z-:fe of the school; a dedicated, seAsitibe,and well-trained staff; and an informal
atmosphere which encourages learning in, an informal way without labeling students
as "underachievers."

As the enclosed, test results indicate, our instructional program results have
greatly surpassed our expectations. For the primary children our goal was that

tkey would progress one level -on the Hotel Reading Inventory. The mean gain was

in fact 2.5 levels. This outstanding success can be attributed, we feel, to the-
close relationship the teacher was able to establish with the children. This

relationship caused the students no,t only to want to spend time in the SEN room,

but also to work hard at the work he assigned them. Close communication within
the school afforded close contact between the SEN teacher and the children's

- 52
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highland Community School, Inc.
rag', 2

classroom teacher, consequently there was a high degree of carry-over into the

regular classroom.

The instructional program foi the pre-K and kindergarten children also shows a

high degree of success, as measured by the Peabody Language Development Kit. Ye

had projected as our goal that the children would gain an equivalent of six

months during the program year. Our expectations were greatly surpasied when we

were able to record the mean gain of 2D and 23 months. This success can be attri-

buted to the same kinds of factors that were operative for the primary children.

The teacher was extremely successful in establishing a warm and friendly relation-

ship with the children. In fact,iwhen, duriiig our self-evaluation, we discussed

problems, she pointed out that one of her greatest probleMs during the year was

getting the children to leave the room so that she could workwith'the next child.

It is only natural that learning would be greatly enhanced in such a situation.

The statistics do not speak completely of the learning environment which we were

able to create as a result of the SEll program. The statistics do not tell for

instance of the teachers working with the parents of the Chinese students to

help them learn English, or that the children themselves came to school in

September unable to speak Enlgish and are now reading at 'grade level. The-

/statistics don't show the self-confidence that comes to the child who has very

little to be proud of in his background or in his own accomplishments, who domes

into reading and can say to the kids who are picking on him, "Say, I can read a

book better thanydit." The statistics don't tell us about the beauty of bringing

teachers and children of ,all different o 'rs together to work out their problems

in.a human wag.

In the areas of parent education and staff development, the Milwaukee Private

Community School Co-op has been of smmense value to us. It has allowed us to

give our,staff and parents opportunities which, because of our small size, we

16004 have been unable to provide for them.
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STUDENT ACHIEVEMENT DATA SUMMARY

School/Agency *
Student Level

Journeq-House, Inc. triP:ary

5EN'Project Title
Journey Rouse Community Center Tutorial Reading Program

NaMe of Test
Spathe Diagnostic Scales*

Norm Used
Grade E uivalent

Level /Form

Item Date
Number
Tested

Mean
C.A.

Mean
Age/Grade
Equivalent/
Percentile

Range of
Scores

1. Pre -test 9/13/75 75 8 1.52 .2 - 3.8

2. Post-test 5/15/76 63 - 9 2.82 .9 - 5.5

Difference

3. (2 minus 1)

-(P/ months)

8
,

12 1.3

*The SZosson Oral Reading Test was used to approximate the student's reading level

when the student scored below the norms on the Spathe Diagnostic Scales.

The tutorial reading program offers remedial assistance to primary students in the

area of leading. A staff of 30 high school and college students serve as tutors

and provide instruction for the 75 participants.

The goals for the program have been formulated as:

1. assist students in developing word attach and comprehension skills in

reading by relying on strengths within their cognitive style.

2. provide an environment which encourages the development of positive

attitudes towards self, others, and 'learning.

The Journey House target area, Milwaukee's Near South Side, is a Zow-income, White,

Latino, and American Indian neighborhood plagued with a fcuiiiliar litany of inner

city problems. Some of the problems that confronted us in this program were:

family disorganization, negative influences in the neighborhood, and inadequacy of

education. Nearly one-fourth of the families in our target area have only one

parent in the home. The incidence of mental illness, alcohol and other drug abuse

is high as compared to the city as a whole. Many parents must assume multiple

roles and children often Zack adult models and attention.

The inner city south has the second higheJt ra'te of delinquency referrals to the

Children's Court Center among the six catchment areas in the County. Approximately

42% of the pupils in the target area are one or more gardes below expected grade

level in achievement. In truancy rates, the target area Junior Highs rank fifth

and sixth highest in the city. The daily average attendance at the area's High

School is more than 7% lower than the city average. The school ranks second in

truancy cases.

The population served by the program are first, second, and third grade students

residing in the target area. These students are referred to the program by teachers

from three nearby public schools. After the initial assessment of reading skills

and cognitive styles, these students attend tutoring sessions three days a week

after school. The learning activities during the one-hour tutoring sessions are

designed to provide success in reading and to encourage development of positive

attitudes.
54
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Under the direction of two half-time coordinators, a staff of about 30 high school

tutors plan, prepare materials, and conduct tutoring sessions to assist students

in reading. The tutors receive one week of intensive training at the beginning of

the program and continued training of about 8 hours per month during the program.

Concepts presented during training include: Information about Wisconsin Design of

Reading Skills. Establishing a Trust Relationship. Describing Cognitive Styles

and Preparing Materials to Match these Styles.

The approach in this program is a combination of prescriptive teaching based on

Cognitive Styles, and a strong relationship between a tutor and students.

The Spache Diagnostic Scales and Slosson Oral Reading Test were used to measure the

amount of reading progresd made by each student. The following results were

obtained of the 63 students who were in the program during the eight months:

vocabulary -- average gain 1.23 years comprehension -- average gain 7.30 years

Word Attack Skills: one grade level improvement in at least four word attack

skill-areas shown-by 90% of the students

The development of positive attitudes was evaluated in primarily two ways. Case

histories were completed on each student each week by the tutor. A comparison of

behaviors near the beginning -and end of the program substantiated any changes in

attitude. A questionnaire was responded to by parents of the SEN participants.

From Case Study Data:

Self Concept

Relationship With Others

Attitude Towards Learning

From Parent Questionnaire:

7% Still no confidence
88% seems more confident
5% always was confident

1 2 3 4

19% 68% 3% 0%

14% 68% 10% 0%

24% 56% 5% 0%

5% does not get along
with others

62% gets along better
with others

33% always did get
along

5

10%

8%

15%

1=much positive change
2=some positive change
3=no change
4 -negative change
5=always was positive

0% attitude towards reading
is worse

18% still the same
68% attitude' is better
14% always had a good

attitude

These results are attributed to the instructional approach of the program. The

Cognitive Style Map of each student along with diagnostic reading information

enables the tutor to design a learning environment based, on the student's strengths

and preferences. A student is more likely to be successful in reading and motiva-

ted when such an approach is used. Cognitive Styles of students are also used to

group students.and match these groups to tutors. The selection and preparation of

materials and activities are based on the Cognitive Styles of the participants.

It should be noted that in addition to accomplishing the two goals Of the program,

benefits were also realized with the tutoring staff. From a questionnaire given

to the tutors, 56% mentioned education as a career goal as a result of this job

experience; 60% indicated this job experience affected their school work in a

positive way; 45% used their earnings for school expenses, e.g. tuition; 90%

improved their interpersonal relationship skills or self-confidence.
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STUDENT ACHIEVEMENT DATA SUMMARY

School/Agency
Leo Community ochool
SEN Project Title
Creative Language Arts Project

Student Level
Kdg. through Grade 7

Name of Test
Peabody Picture VocabularIL Test

-Norm Used
Mental Age

Level/Form
K-1, Form AM.

Item Date

1

Number

Tested

Mean

C.A.

Mean
Age / Grade

Equivalent/
Percentile

Range of

Scores

1. Pre-test 10-75 18 5-8 4-11

3-6 to
6-8

2. Post-test 5-76 18 6-3 5-11

4-11 to
10-2

Difference
3. (2 minus 1)

(ff months)

7 0 7 mo. 1 year .

Name of Test
Gates MacCinitie Reading Test

Norm Used
Grade E ul,Valent

Level ForM
Cr. 647, Form D

Item Date

Number
Tested

Mean
C.A.

Mean
Age/Grade
Equivalent/
Percentile

Range of
Scores

1. Pre-test 10-75 15 11-11 4.4

3.0 to
6.3

2. Post-test 5-76 15 12-6 4.7

3.3 to
8.7

Difference
3. (2 minus 1)

(# months)
7 0 7 mo. 3 mo.

Name of Test
Gates MacGinitie Reading Test

Norm Used
Grade Equivalent

Level/Form
Cr. 4 &5, Form C

Item Date

Number

Tested

Mean

C.A.

Mean

Age/Grade
Equivalent/
Percentile

Range of
, Scores

1. Pre-test 10-75 18 10-3 3.4

, 1.7 to

4.7

2. Post-test 5-76 18 10-10 4.5

g,2 to
5.6

Difference
3. (2 minus 1)

CFI months)

7 0 1 yr.,5 mo.

We had anticipated a 2 point increase in the raw score on the Gates MacGinitie

Reading Test for students in grades 2 through 7. The average increase was 12 points.

The anticipated 2 point increase for thi kindergarten students and first graders on

the PPVT was surpassed by an average increase of 14 points.

Besides these evident increases in vocabulary and comprehension, the SEN students

have developed a better attitude toward reading, increased their communication

skills, developed a better self-image, and learned new social skills.

These improvements are the results of:

1. daily informal contact with an interested adult

2. the creative Use of reading games, and activities
- 56
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Leo Community School Page 2

3. frequent opportunities to express themselves by means of creative projects

4. monthly field trips-and programs

Our 1975-76 SEN Program kas helped 56 Central City Students in ways which were

even beyond our expectati:ms.

I.
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Rainbow :;ohool, Inv:

i; tf. I (
Ealquage Psycho -motor DeveZopmenb

snmorr ACHIrvait-tn- DATA SUrIARY
1.4.v( 1

floe-gmb led

of Test

P .1 .1

Norm used Level/Form

a_ -X /A1LB

Item Date

Number

Tested

__

Mean
C.A.

Mean

Age/Grade
Equivalent!:
Percentile

Range of
Scores

.

1. Pre-test 10/2/75 5 3.8

3.4 yr. 'equiv.

38%iZe 724=,517.iZe

2. Post-test 5/5/76 5 4.5
5.5 yr. equiv.
7554iZe 59-91%iZe

Difference
3. (2 minus 1)

(# months)
7 0

2.1 yr. equiv.
7 mo. ,3754iZe 35-40%iZe

Name of Test
Gates-MacGinitie Reading Testis

Norm Used
50%iZe

'Level/Form
n.a.

Items Date

Number
Tested

Mean
C.A.

Mean
Age/Grade
EquiValent/
Percentile

Range of
Scores

1. Pre-test 10/75 2 5 yr. 5 ma 4054iZe 38-42%iZe

2. Post-iest

,

5/76 2 _6 ;jr. 0 ma

.7 ma

13

54%iZe

14%iZe

48z60%iZe

10-18%iZe .

Difference
3. (2 minus 1)

-711 months)-
7 0

Name of-Test
ache Diagnostic Scales

Norm Used
CA = grade ZeveZ

Level/Form,
Gr. 1-6

Item Date
Number
Tested

Mean
C.A.

, Mean -

AgeTUFade
7171Tivalent/ Range of

ScoresPercentile

1. Pre-test 9/75 7 . 8-1 2-1 0-5-a

2. Post-test 5/76
7# months]

8

..-

7 9-0 . 3-2

.

1-3 -'6-5
Difference

3. i2 minus 1)-

Name of Test
Woodcock Reading 4astery Test

Norm11sed
50%ne

Level/Form
Gr. 1-6'

IteM Date
Number
Tested

Mean

C.A.

Mean

Age /Grade
Equivalent/
Percentile

.

Range of
, .Scores

I. Pre-test 2/76

.

9-4 2-5 1-.=_Ea._

1-4 - 4-82. Post-rest J/2...q......_i_

-(7, flonths)

1 n

9-7 2-5
Difference

3. (2 minus 1)

.
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Pre- Kindergarten

We are not pleased with the accuracy of this test. Some children made enormous

gains while others actually tested lower and this did not necessarily match what

teachers had noted on checklists as the child's progress. For example: 1 child

gained 3 years on the post-test (scored at the 91%ile) We felt this to be an

exaggerated gain but have no explanation beyond our feeling that this test is

not a very accurate measurement for most of our children. We are Looking for a

new measurement for this age ZeveZ.

These are the statistics from our checklists:

Psycho-motor - possible levels of attainment for each exercise on the checklist:

1, 2, 3, 4. (4 being the highest level of attainment..)

Every time/a child moved 1 category, i.e., from 1 to 2, they

received 1 point.

Range of points gained from Sept-May was: 7 poihts - 17 points

Mean points gained: 11 points

Language - The,norms for our checklists were as follows:

25% completion for under 3 years by the end e school year

50% completion for 3 years'by the end of school year

75% completion fat, 4 years by the endof school year

100% completion for 5 years by the end of school year

S

4 out of 7 students were at the norm by May 4
2

2 of the 3 students who were still slightly under the norm had

only been in the program since January
(3 children had left the program and could not be re-tested.)

We felf5therewere Significant gains made in pre-reading skills and an overall

increase in interest in language as evidenced by our test scores and by the

teacher prepared checklists.

Non-graded 1-6

,772e students in the program for 9 months improved an average of 1 grade levet

which was the expected improvement.

The test scores of the 4 Children in the program for 3 months do not reflect

change, the teacher prepared checklists did show growth fbr,these children.

Statistics from checklists:

Language: The skills categories on our checklists should be completed by the time

our students leave Rainbow at 11 years old. Therefore, a 6 year old would be

expected to have completed roughly 1/5 of the Zist, etc. Reading comprehension

sections and students' approach to reading should show comparable improvement.

Of tthe 4 children who had been in the program for only 3 months, 3 were slightly

below the norm for skills checked. 0 was at the norm.) TAeir approach to

reading improved in all cases b good deal.
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Out of the 1 children in themoymun for the whole year, 3 were alightly below the

teacher checklist norm, 2 were at the norm, and 2 were above. In all but 1 case,

their approach to reading had improved satisfactorily. These children need a

second year or this intensive work Lo cement the skills which had begun to ,develop.
The changes in approach to reading we considered to be most important, Now that

they are reading independently and confidently.we expect"thoir skill growth to be

rapid. For many of them this is the first time they have begun to like to read
and are choosing books on their own to take home.

t
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STUDENT ACHIEVEMENT DATA SUMMARY

School/Agency
Urban Day School
SEN. )roject Title

Urban Day Learning Center

Student Level

AgysLito 14

Name of Test
Peabody Picture Vocabulary Tent

Norm Used

Mental A r Level

Level/Form
A

Age 3 - 7 group

Item Date -

Number
Tested

Mean
C.A.

Munn

Age / Grade

Equivalent/
Percentile

Range of

Scores

1. Pre-test 9/10/75 32 4.6 3.1 M.A. 2.1 - 6.4

2. Post-test
5/10/76 27 .5.4 5.1 M.A. 2.7 - 7.6

Difference

3. (2 minus 1)

-(/1 moths)
5 .8 2.0

Name of Test
Iowa Test of Baste SkiZZs

Norm USed
Grade Equivalent

Level/ForM
4

Intermediate
EZem.

Items Date
Number
Tested

- S

Mean
.C.A.

Mean.

Age / Grade

Equivalent/
Percentile

Range of
S'cores

1. Pre-test 9/75 14 10-6 ,4.0 1.5 - 5.2
..

2. Post-test 4/76 .14 11-2 4.7

.

3;3 - 5.5

Difference
3. (2 minus 1).

(# months)
7 0 - 7 mo.

.

.7-

Name of Test
Iowa Test of Bastc.Skills

Norm Used :

Grade Equivalent
Level/Form

4=4

Upper EZem.

Item Date

v
Number
Tested

Mean
C.A.

Mean'

Age /Grade
Equivalent/
Perc ntile

Range of
-,_.Scores_.

.

1. Pre-test 9/75 .26 12 -8' 5.4 3.3 L 7.0

2. Pos't-test 4/76 24 13 -4

-
.

6.5 3.8 - 7.7

Difference
3. (2 minus 1)

(# months)

7 2-- 7 mo. 1.1

PPe-SchooZ: (Ages 3-5) The degree of improvement was phenominal, with the mean'
difference between pre- and post-testing being 2 years' growth in*mental age:

This exceeded objective by 100%. Seventy-six per cent of the SEN students achieved

the minimum objective, of 1 year's growth in mental age in Z year's time.-

Projection: Present SEN students should continue in SEN program at least one

more year, so that progress made can'be carried over into primary years.

Reading Center: Grbwth in.reading ability was substantial but not dramatic.
Sixty-four per cent, instead' of expected eighty per cent, made 1 year's gain in 1

year's time. Since these students have been a year or more,behind in reading,
without SEN intervention they would previously' have gained more Zike 5 or 6 months

in a year's time.

Readiing,scores of all SEN students do show a closing of the under-achieving gap.

Most 6EN students are now a year or less behind, instead of 2 or 3"years. Also,- 61 -
------- 6 5-
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Urban Day School
Page 2

by teacher observation, it is noted that approximately 90% of the students can

now functionally cape with the reading in all subject areas. That is to say that

even those still not up, to grade level can read sufficiently well tolunction-

effectively in classes requiring much reading, such as in Social Studies.

Children in the project.for the first year experienced the least dmoynt.of growth.

This was contrary to what we expected. The unanticipated reaboneare that they

had to adjust to a new environment, being first year intermediate students, coming

from a reading situation in-which the focus was more an word attack skills, rather

than comprehension. Students in the project for two years showed the most growth.

They obviously have benifitted from a two-year intensified instructional program.

The gap is being closed; but the deficiency in reading competence will, continue

to exist, as it is obvious the SEN students will always have to struggle to compete

pith their peers in high school.

Parent Involvement and Education: While this 'component was not a major emphasis

of the program, the actual rate of partia'ipation was especially significant.

Eighty per cent of the SEN parents showed a minimum participation, and fifty -four

percent were involved in, at least two activities. This participation speaks to

the genuine concern of parents that their children acquire the sound fundamentals

of-early education.

While the progress made through a total school effort to improve reading compe-

tency is gratifying, the staff of Urban Day continues to search for solutions to

some serious concerns. Why ie reading competency so difficult to achieve? It

seems thatlan excessive intensity of effort is required in helping children of

normal intelligence to overcome early deficiencies and to achieve up to their

abilities. And what is the solution to having children read with a facility that

motivates them to want to read because it ig a desirable and satisfying experience?

66
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STUDENT ACHIEVEMENT DATA sunAARY

School/Agency
Milwaukee Round Id_ Sekool Director n

SEN ProjecL Title
Teacher Pupil Learnis4 Center

Student Level

Grades 2-6
4

0If ,
Name of Test
Gates-MacGinitie

Norm Used
National

Level/Form

Middle Primer (Gr.2) 1?-.2

item _

.
,

Date -

-

Number
Tested -

4,

.

.Mean

C.A.

[
Mean

Age /Grade
Equiva.lent/

Percentile

4

%
Range of
Scores

.

I. Pre-test 10/75 .41 7-5

_ .

1.5 1.'-3.4 (2.

2. Post-test 5/761., 41 8-0 2.8 1.3-5.3 (4.1

Difference
3. .(2 minus 1)

CY months)
7 0

.

7
OS- --,-

+1..3

-

+.3-4-1.9 (1.

Name of Tes t
--Gates=.-MacGinitie

Norm Used
National

Level/Form
'Upper .79imary (Gr,3)

-

,

Items Date
Number
Tested'

_

Mean.

C.A.

Mean
-tele/Grade

Equivalent/
Rercentrle -

,

Range of
Scores

1. Pre-test 10/75 46 8-5 2.6 1.2-6.0 (4.t

2'. Post-test 5/76 46 9-0 3.7' 1.6_-6,9(5.;

+.4-4.9"7.5
Difference

3: (z minus 1)

(II months)

, 7

.

0
.

7 +1.1

Mame of Test.

Gates-MacGinitie

Norm Used

National

Level/Form
Gr. 4) D-3

Item Date
Number
'Tested

Mean
C.A..

Mean

Age /Grade
Equivalent/
Percentile

Range of
Scores

1. Pre-teqt 10/75 47 9-5 3.2 2.0-6.6 (4.1

. Post-test r/76 7_ 10-0 3.9 2.0-10.2 69.

Difference

3. (2 minus 1)

17)-months)
7 1 0 7 +.7 . 0-4-3.6 (3.6,

Navy of Test

Gates-MacGinitie

Norm Used

Na iorla2

Level /Form

(Gr. D-3

item Date

,

Number
Tested

Mean

C.A.

, Mean

Age/Grade
Equivalent/
Percentile

''"-

Range of
Scores

1. Pre-test 10/75 50
. .

10.6-
.

3.3' 2.0-7.4 r5.

2. Plost-;:est
,

5/76 50 11.1 4.4

g,

2.0-9.0 (7.1

3,

Difference
2 minus' 1)

(i! months

7 . 0 7 +1.1 ' 0-4-1.6 ri.6,

- 63 -
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STUDENT ACHIEVEMENT DATA SUMMARY

School/Agency

WZwaukce Board ;if .qohoo7 Dirivtors

Student Level
Pa e 2

SEN Project Title
Teacher Pupil Learning Center

Ndme of Test
Gates- MacGinitie

Norm Used
National

.Level/Form
(Or. 6) D -3

Item. Date'

.

,

Number

Tested

Mean
C.A.

Mean.

Age.,./ti-ade

Equivalent/
Percentile

Range of
Scoref',---

1.'Pre -test 10/75 51 11 -S

..._

4.0 -

.

2.0-8.0 (6.i

2. Post-test 5/76 51

7il,thonthsr
7 0

12-0

,

7

5.0

41.0

2.6-8.8 (6.;
-

4.6-4.8 (.2.
Difference

3. (2 minus 1)

)

The data are based on pupils on which both pre- and post-tests results were available.

Data on the additional 52 pupils were not reported because they entered after the

program began and/or withdrew gomithe program prior to its conclusion.

The mean scores for each grade level indicate aboVe average growth in grades 2, -3,

t and 6 and average'growth in grade 4.

The diagnos,4prescrietive approach to learning allowed teams of teachers to elan,'

implement lnd 'evaluate a total educational program for each pupil.

a
The success of the Jefferson TPLC program is due in to:the impetus provided

by planning, resources and involvement of the SEN program.
.

Lower Primary (Grade-1)----

.

Because the first grade'students were not a:.Ze to read upon entering Jefferson TP.I.X

in October, a battery of Reading Readiness Tests was administered to all 51 stu4en*s.

The tests used were the Beery-Buktanica Visual Motor Integration Test and the Mann-

Suiter Diagnostic Test of Developmental Screening.

On t
two stud

ual-motor test 30 students were below age level in October and in May
is still need continued practice to indicate average achievement.

)
1

In. visual memory, the October testing indicated'that 43 of 51 pupils needed training

In May, 20 of the 43 students require additional training.

The visual discrimination portion of the test indicated in October that six of the

51 pupils needed additional training. In May all s Adents mastered the necessary

skills.

In the auditory memory area, the October testing indicated that 200of the 51 pupils*

needed training. In May nine'of the 21 nded additional training.

The auditory discrimination portion of the test showed that 18 of the 51 students

needed training and in May three of the 18 need additional, training./
In October four of the 51 students had passed all the readiness tests. In May

21 of the remaining 47 passed the ,retests'.

- 64,-
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In May 25 students were administered the Gates-MacGinitie Test - Form A. The mean

score for these students was a 2.9 grade equivalency. This shows an above average

rate of achievement for these first grade students.
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Group
A

Group
A

SIUDEUT ACH1EVEHEIIT DATA =MARY
School/Agency 'Student Level.

Racine Unified School District No. 1 GraCes 2-3 .

SEN Project Title - _x

Reading/Language Arts Model Program

Repeat the following data section for each student level reported.
Complete project narrative follo:ing the S.A.D.S. Information

USE HO MORE THAN THESE TWO PACES FOR YOUR P
Na

WoggctReading Master Test-Total Rdg.
Norgasigg

3.0 me 3.8 o_olienligir.!

Item

.

Date
Number
Tested

Hean
C.A. /Months

Grade
Equivalent Range of

Scores

1. Pre -test 9=13-75 23 7 yrs.9mo. 1.98 G.E. 1.2-2.9

2. Post-test 4-28-76 23 8 yrs.4mo. 2.73 G.E. 2.0-3.6

Difference
L (2 minus 1) 1

(# months)
7.5 -0 7 mos. 7.5 months

Grades 2:-3

N Pre
23 1.98

95% C.I. Post 1 93% C.I. Change
1.78-2.17 2.73 2.54 -2.91

ragegkTlIgding Mastery Test Total Reading
1,1=

Mean
C.A./Month]

10 yrs.2mo.

pre 4i0.8 5e84

(Equivalent.1

3.35 G.E.

feyel/Form

:Inge::
Scores'

1.9-5.1

Item Date
Number
Tested

1. Pre-test 9-13-75 43

2. Post-test 4=28-76
lif months)

7.5

43

0

10 yrs.9mo.

7 months

4.07 G.E.

6.9 months

2.4-6.8
Difference

3. (2 minus 1)

Group

Group
a

Grades 4-6
. N Pre X 95% C.I. Post X

43 ' 3.38 3.19-3.56 4.07
95% C.I-
3.892-4.32

Change

Post

A-pre
st

Name of Test
Woodcock Reading Mastery Test Total Reading

Norm Used1Grade
Grade 3 3.5

2-2.5 pre 2.81Level/Form
pre 3.8 post pot Form 9-

,

item Date

-

Number
Tested

Mean
-.A./Months,

Grade
Equivalent

.
-

Range /of

Scores

1. Pre-test 1-18-76 32 8 yrs.3 mo.
1

1

.

2.33 G.E. 1_5-3.4 '

2. Post-test 4-28-76 32 8 yrs.6 mo. 2.66 G.E. 1.7-3.8
Difference

41. (2 minus 1)
(# months)

3.3 o -3-months 3.3 months

Grades 2-3,

N . Pre 7 95% C.I. Post 7
32 2.33 2.12-2.55 2.66

95% C.I. .NChangc
2.42-2.90

mame of TOSt .

Woodcock *ading Mastery Test -Total Reading
INorm Used pre 4:5, 5.5, 6.5
post 4.8, 5.8, '6.8

Level/Form
ForM B-p6s

1

Item Date
N umer

Tested
Mean

C.A./Months

1

E q ivalent
- -

Range of
Scores

1. Pre-test 1-18-76 167 10 yrs.4mo. 3q6G,E, 2.1 -6.3

2. Post-test

.

4-28-76 1,67 10 yrs.7mo. 3.G.E..
.

2.346.0
Difference

3. (2 minus 1)
(# months)

3.3 0 3 months 14onths

Grades 4-6
N Pre -I 95% C.I. Post 7 95% C.I. Change
67 3.36.- 3.20-3.53 3.S1 3.36-3.67

Indicates significance at the .05tlevei or beyond
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The Special Educational Needs Program in Racine serviced 224 children in grades 1 -6

from eight schools. As-of January 1976, 112 of these children came into the SEN

program so that we could comply with the Public Law 93-a40 governing regulations

for Title I. Thus the participants will be referred to in this report as "Group A,"

those receiving treatment from September 1975 to June 1976; and those as "Group B"

who received treatment from January 1976 to June 1976.

Children were eligible *for program participation based on the following criteria:

(1) scored below the 29th percentile (Racine norms) on the 1974 -75 Metropolitan

Achievement Test. (2) 75% C'eme from low socio-economic home environments.

Final selection of participants was made jointly by teachers and principals who were

guided by criteria in the economic as well as the social area.

The program staff consisted of a 1/2 time project coordinator, 3 1/2 reading re'ource

teachers and 16 SEN aides. The role of the Project Coordinator was to supervise

program staff and coordinate all facets of the program. The reading resource

teacher diagnosed each child's reading difficulties and wrote prescriptions aimed

at remediation. The SEN aides implemented the prescriptions in their instructional

activities.

A span in each of the eight schools called the SEN Center, was allotted to program

staff. Children come to the center in small groups (generally two at a time) for

45 minute periods approximately four days a week. These center visits were scheduled

so that the same homeroom classes were not missed daily.

Summary of Findings for SEN Program Participants Percentage of Children Attaining
Establsihed Criteria in Pre-Post Language Arts Tests, by Grade Grolips

Grade 1 1 Grade 2-3
,

Grade 4-6

Group Group Group 1Group Group Group
. A B A 1 B A B

re
Language Arts-usage mechanics

X X 114.81; 1 0.0V 2.41 0.0%
,ostH x x 55.6% 154.81 17.1% 12.1%

Spelling ?Pre t 0.0% X 0.0 115.61 15.0712.91-
Post I 35.31 X 44.4: 1 68.8% 1_ 52.51_130 61

Skills in language usage and mechanics were measured by a locally deyeloped battery of/
criterion-referenced tests. The same form of the test was administered for pre and

post tests. The criterion of success at all grade levels 1-6 was 75% mastery.

A locally constructed Spelling Test was administered to all SEN children as a pre and'

:post test. The various levels of the Spelling Test corresponded to first through sixth
grade levels of spelling achievement. The Criterion of Mastery was75%.

The above chart shows that grades 2-3 far exceeded the post results of grade 5-6 in language arts.

One reason for this is that the amount of skills increase from primary to intermediate levels.

For children at the lower quartile, 75% mastery is a high expectation; so we feel that the gains

made were realistic even if the goal was not met.
4"
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Summary of Findings for SEN Program Participants by Grade Groups in Relationship to

Established Criteria of 1 month growth per.month in program.

Grade 1 Grade 2-3 Grade 4-6

Group
A

Group
B

Group
n A

Group
B

Group
A

Group
8

Woodcock Letter Ident.
X *

X

Woodcock Word Ident.
X - -

* -

Woodcock Word Attack G
X X '''

*

Woodcock Word Cone. X X * *. **

Woodcock Passa.e Com.. X X - -
*

Woodcock Total-Reading * * * -

2:no participants
- criterion not net by the group

* criterion net by the group
" criterion exceeded by the group

Summary of Findings for SEN Program Participants on Dolch Basic Word List by Grade

Groups in Relationship to Established Mastery Criteria of 95%

Grade 1 Grade 2-3 Grade 4-6

Dolch Basic Word List
Group
A

Group
B

Group
A

Group
B

Group
A

-Group
B

(grades 1 =- 186 words)

(grades 2-6 - 220 words)1 * * *
**

The objectives for the Dolch Basic Word List was met by each group and exceeded by Group B grades

4-6.- However, the word identification on the Woodcock was one of the lower sub tests. Perhaps

we should expand word recognition tasks byfworking on the Harris Johnson or Core Vocabulary list.

The-Passage Comprehension Subtest also shows that additional work needs to be done. We are

looking into ways to better this reading skill, On the total reading subtest all groups except

group B grades 4-6 met the criteria. We are not surprised at this outcome when one, realizes that

they were only in treatment for 3.3 months.

In addition to the
instructional program as reported, our SEN project also included a

L.A.P.C. component, parent education and involvement component and a staff development

component. The L.A.P.C.'group had
monthly meetings as of January, 1976 and became

involved in the planning and. evaluating of the program, especially the parent involve-

ment component.

Monthly activities were planned for the parents and children in the SEN project. The

success of these were measured by the enthusiasm of those attending. Also, twice,a =nth

- each parent was contacted by aide or resource teacher to provide student progress.

Fifty-two hours of staff inservicinz was attended through the school year by resource

teachers and aides. Because of this training the program operation ran smoothly.

In conclusion, we feel the components of the Racine SEN project have been successful as

evidenced by student achievement data and/or a display of, self-confidence in the students'.

daily activities.
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STUDENT ACHIEVEMENT DATA SUMMARY
School/Agency Student Level
Rock County CoMmunitu Action Program Pre-Kindergarten
SEN Project Title
C.A.P. Child Care

Name of Test Norm Used Level/Form
bevelormental Test or cure ore -K. 66 months ;?i-ery

integration by
K. Peery

Item Date
Number
Tested

Mean
C.A.

Mean

Age /Grade
Equivalent/
Percentile

Range of
Score:-,

1. Pre-test 10/24/75 34 45'mo. 39 months 16 - 51 mo.

2. Post-test 5/3/76 34 51 mo. 50 months 34 - 77 mo.
Difference

3. (2 minus 1)
(# monthsf
6 months 0 6 mo. 11 months 18 -16 mo.

-he Beery Visual Motor Integration Test (VMI) was given to three, four, and five
year olds who are not in kindergarten (reported above). The average gain for each
participant was eleven months over a six month program period.

The VYT was also given to a group of eight kindergarten children. At the time of
the pre-test, the mean was five years five months. The mean pre-test score on ,
the i/MI was four years ten months. The range of scores was four years four months
to five years seven months.

The post-test mean for the kindergarten group was five years eight months, The

range was five years zero months to six years five months. This indicates that
over a period of six months the children in the kindergarten group gained an
average,of ten months as measured by the VUI.

This amount of growth can be attributed to several factors. Those students who
showed the greatest need were given intensive individualized attention. All of
the participants were given remedial and developmental activities in small groups
as weZZ. It should also be noted that the wide variety of materials available
offered a greater opportunity to give each child the type of learning experience
he or She needed most. 14 materials and staff development program gave. the day
care teachers an incentive to develop more creative teaching methods.

The 1974-75 SEN project was in operation for four months. During that time each :

participant showed an averaje gain of three months as compared to an average gain
of eleven months during the 1975-76 project. Therefore, it is reasonable to
conclude that the 1975-76 project was more successful than She.1974-75 project.

-69-
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Sheboygan Public 1.:ehoolv

SEN Project Title
Special Educational Heeds Development,

SJUDEN l AM I I Vi MI ni DA IA %UtIMARY
SI titlen I I eve 1

Pm-Kindergartcn

Name of Test

Peabody Picturc TAicabularY Test

Norm Used Level/Form
A & B

Item

-

Date

Number
Tested

Mean
C.A.

Mean
Age/Grade
Equivalent/
Percentile

Range of
Scores -

1. Pre-test 10/75

4/76

90

89

4-5

5-0

4-2

5-5

,2-1 - 7-1

2-7 - 8-7
2. Post-test

Difference

3. (2 minus 1)

/I months)

6 - 1 5 mo. 1-3 -6 - 1-6

The main purpose of the SE)'; project was to provide identified four year old children,

with a special developmental educational program so that they would be able.tc

better interact with their peers whintheyentered kindergarten and the mainstream

of ourveducational program. 47'

Some growth due to natural maturation was expected. Additional' accelerated Improve-

ment was hoped for to narrow any gaps.in social and educational development before

these children started kindergarten. The above data shows that when the children

had a mean chronological age of 4 years 5 months, they tested out at a mean age of

4 years 2 months. However, at the time of the post-test when children had matured

and reached a mean chronological age of 5.years, the post-test showed a mean age.

of 5 years 5 months. This gain is greater than what would be expected in the time

elapsed between pre- and post-tests.

In language development, teacher evaluations noted an-improvement in verbalization

from one word,sentences to more complex sentences.. Children became better able-to.

express their ideas. Timid and shy children became more outgoing. Children with-

out siblings made strides forward in their peer relationships.

In visual development, the children improved in their eye-hand coordination., They

learned to work with a wide variety of materials used in the classroom. These

.experiences should make it easier to adapt to the kindergarten settijcg.

In motor development, children were observed to improve on tasks such as dressing;

buttoning, zipping, etc. Through the use of,rhythm and motor perceptzkl material,

children became more aware of their own body and what it is capable of doing.

Cutting tasks, games with small parts, etc., encouraged small motor development;

gym activities, games, etc., encouraged large motor development

In social-emotional development, children gained a better perception of themselves

and a much more confident, manner. They became mare aware of each other's' feelings

and their own feelings through positive interaction. The result was an improvement

in self-image.

Other'experiewPo included songs and various activities.involving music. The art

experiences included class craft projects, murals, paintings, etc., which were

displayed in the rooms. Children used numbers, shapes, and counting as tools for

math awareness. 7 4
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Sheboygan Publics Schools Page 2

,Varied intellectual stimulation was provided through numerous field trips. This

community involvement and awareness of environment outside of the immediate school

setting gave rise to new ideas related to new experiences.

Parents showed a-positive receptioh to the idea of interacting in the program.

Parent meetings and home visits,relieved some negative feelings of parents which .

had been.retained from earlier.experiences. Parents with a more positive attitude

toward school were mile to help the child. Meetings of.12 guidancecoUnselor,

psychologist, social worker, speech therapist, and teacher with parentesand child

enabled parents to be able to aid the child. .Any parents came to the P.E.T.

(Parent Effectiveness Training) sessions. Home visits encouraged a cooperative

effort in solving problem's related to both school and home. This bedane a

meaningful experience in both'directions.

Parent participation in the cZassroom on a once-a-month basis became helpful to.;

all concerned- Some Spanish-speaking parents were encouraged and motivated to

/earn English. ,Teachers tried to show parents how to deal with specific

situations that arose in the home as well as in the classroOm: With insights

gained that some tasks are work or learning experiences to children but seem

like play to adults, parents learned the value of shfaring some activities with

children at home. The pamphlet for home activities,, which each family received,

could serve as a carryover until fall. v -

-Some children received referrals for psychological testing. This early spotting.

of potential difficulties could also help to minimize problems before entrance

into kindergarten.
P
4

Joint staff meetings were held with members.of Green Bay andMilwaukee SEN

programs. Staff compared notes and discussed various aspects of their programs. .

They felt this was mutually advantaftous. This exchange of information prepared

them for active participation at the state meeting in Waukesha. Local staff

'meetings were held monthly.

F

Y.

The majority of parents in a ranaom sample responding to a survey at Ahe end of

the programs (year long program and six week program) said they felt SEN had

been a worthwhile experience for their child. Negative comments concerned the

fact that kindergarten included a repetition of some of the same experiences and

field trips. A number of the parents indicated they felt that the program couZd

be run once or twice a week rather than five days a week"with the child being

able to make an equivalent gain. All parents expressed an appreciation of the

bus service. The most frequent supportive comments were that the child talked

more, showed a willingness to, share, and got along better with others.

75
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School/Agency

STUDENT ACHIEVEMENT DATA SUMMARY
Student Level

Southwestern Wisconsin Community
3-0 to 4 -5 /Pre Kindergarten.

3-0 to 4-9 Beginning of Progrdm
Action Program, Inc.'

Fre- Kindergarten

SEN Project Title
SEN - Head Start

Name of Test

Jordan-Massey School Readiness.
Survey

Norm Used Level/Form

Raw score - Ave. raw score One Form

goal 72.5 out of 96 AvailaNe
80 out of 96 for 4 yr. olds
65 out of 96 for 3 ur. olds

. ,

Item Date

Number

Tested

Mean

C.A.

Mean
Age / Grgd e

r
Equivalent/

t.:

Percentile

Range of
Scores

1. Pre-test

.

10/14/75 88

1

I. 7 4-2

37 out of 72.5
readineis goal,

or 51% of
readiness

0-85

2: Post -tests .

5/10/76. 84
..

4-9

70.5 out of 7245
readiness goal
or 97.2% of
readiness

.

0-92
.

Difference

3. (2 Minus 1)

(if months)

7
.

7 mo.

33.5 ave. score
increase or '46.2%

of readiness
increase

0-7

dr.

In October of 1975, 88 three-and four year old children were given the Jordan
Massey School Readiness Survey. Two ;rive year olds were also tested. This data

'reflects only the results for the three and four year olds who remained in the

program for the complete year. During the seven months the program was in
operation, four of 'the original children dropped out and fourteen new children
were added. The most children served at any given time was 104. he least
'children selved at any given time was 90.

The testing results show that the three and four year olds were 4,51% of readiness
in the fall. After seven months in the piogran6 they were tested at 97.2% of

readiness for school. The children showed an average gain of 40.2% of readiness.
'Also, after seven months in the program, a child's average scone increased 90.5%
of his/her original SOore.

The Jordan-Massey proved to have limitations for testing three year olds,because
. of-their limited attention. The test results also do not reflect the gains made

by'chiidren who were unable to take the test both in the falland spring.

-a
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STUDENT ACHIEVEMENT DATA SUMMARY

SchoOl/Agency
South Wood County Child Care Center, Inc.

SEN Project Title
Special Educational Needs In Head Start

Student level

Pre-School 3 & Lykar.olds

Name of Test

Devel ment P ile by Ahern & Boll

Norm Used Developmental &
Chronological Aye Match

Level/Form

Learning Accompliishment Profile by Sanford

Mean

C.A.

s Mean

Age /Grade
_Equivalent/

. Percentile

.

Range of

Scores
-:

Item

.

Date
Number
Tested

1. Pre-test m 11/1/75 71 51

Cognition: 38.mo.
36 mo.

Cog.-22-64 r
Lan.-19-50 1

..

2. Post-tese4 5/1/76 68

.

'58

_Language:
Cognition: 62 'mo:

Language: 63.mo.

Cog.-34-78 r
Lay.-32-84 1

Difference

3. (2 minus I)'

(# months)

6- 3

.

,

Cognition: 24 mo.

Lan. age: 27 mo.

Cog.-12-14 1

Lan.-13-34't

What 'We' Expected

In the project proposal for Special Educational Negds in Head Start two major goals

were, projected:

I. To bring the developmental age of 60 children in the SEN program up to their

Chronological age in areas of cognition and language.

II. Fifty percent of the parents of SEN children would participate in one-half

of the educational and leadership opportunities' offered by the Head Start

Center Parent Involvement Component.

4
What Happened?

GoaZ I The Children - A total of 71 children'Were enrolled in'ta program. The

ti goal was.exceeded: the goal in cognition was 107% successful and the goal

in language was 109% successful. In addition to matching the developmental

.
and chronological age in'cognition the project exceeded the goal by a mean

agerage of 4 months. In addition to matching the developmental and

chronological age in language, the project exceeded the goal by a mean'

average of 5 months., The project accomplished'a remarkable increase in the

range of developmental mean scores in cognition: a low of 12 Months

increase and a high of 14 months increase;and in the range of developmental

mean scores in language: a low of 13 months increase and a high of 34

months increase.

Goal II The Parents-.-..,There were a total of 57 parents of children enrolled in

Center prograee:- .The number of parents needed to accomplish goals was

29., The number of parents achieving goals was 26. The project reached

90% of the stated goal.

Why Did It Happen?

The goats of the program were accomplished with a very high percentage of success

because of many factors.. The staff and parents worked as a team to assess the

chiW,s strengths and weaknesses and to design a program that would assist the

child to function at his optimum' potential.
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South Wood County Child Care Center, Inc. Page 2

The implementation of that Program by the center staff of teacher, teacher assis-

. taut, tutor and parent volunteer working with the Educational Coordinator was

carefully planned and coordinated. A careful, log was kept on each child's progress

and objectives were rewritten as the child's progress was evaluated by the team.'

Staff training was ongoing. All classroom staff participated in pre -service and

in-service; attended workshops and worked with other consultants in the area of

child development and services to children with special needs. Probably the best

training was their participation in the SEN Workshop sponsored by the Milwaukee

Private School Cooperative. The opportunity to be presentors and to learn'from

other SEN projects was invaluable.

The involvement of parents of SEN identified children was a big factor in the

gains made by the children. Parents were volunteers in the classroom where they

could learn first hhnd what the children were doing and why. Parents attended

group meetings where child development, and parent-chiZd concerns, chosen by

the parents themselves, were discussed. Each family was visited, at least three

times during the year, by,the classroom teacher. Parents were kept informed about

acir, child's progress. 4

Pihle the goal of parent. involvement was 90% successful, in future programming,

the SEN project is challenged to change tactics and increase the number

opportunities that are-presented within the parent'shouse or home area, approach-

ing the parent directly rather than offering only classroom/Center located

options.

1
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-STUDENT ACHIEVEMENT DATA SUMMARY

School/Agency
Student Levol:

Stoughton Joint SchooniDistrict #3 Middle School

SEM Project Title Providing Needed Instructional Resources Through the

o= a Special

Norm Usedflame of Test

Gates-MacJinitie Readi a Test Pre -test 7.1 Post -test 7.7

Level/Form

P R 2 '3'

-

Item Date

Number

Tested

'

Mean_
C.A.

Mean

Age /.Grade

Equivalent/
Percentile

.

Range of
Scores

1. Pre-tes't 10/1-10/75 45 13.0
.

5.0 G.E. 2.9 -,8.1

2. Post-test 4/20-23/76 44 .

.

13.7 5.4 G.E. 2.8 - 10.2

.Difference

3. (2 minus 1)

(# months)
+6.5 .. -1

._

4- 0.7 +0.4 -0'.1 - 2.1

The purpose of the SEN Special Grandpar4t Program at Stoughton Middle School is to

more effectively meet the educational,- optional, and social needs of low-achieving'

adolescent children through the human resources of the Stoughton community This

unique program generates, coordinates, and utilizes additional human instructional

community resources to allow for greater personalization of the learning situation

for these students. This concern from caring adultsand the development of
positive

relationships, have produced motivational, self-concept, and academic gains.

It was anticipated that kA,students as a group would increase their composite

(vocabulary and comprehension) mean growth reading '-scores on the Gates-MacGinitie

Reading Test by 3.0.months. This objective wag accomplished. The actual mean

group_increase for 45 students was 4.0 months gain per pupil. A total of 6.5 .

months of program intervention occurred between the administration of the pre- and

post-tests. Baseline data from the previous year, 1974-75, showed'a 2-month

corporate mean growth in reading skills for 35 SEN students as measured by the

Gates-MacGinitie Reading Test. However, 59% of those SEN students did improve

their reading skills by three months or better.

. .

.

Limitations of' attempting to measure growth in reading skills through the citing

of gains achieved on one test instrument are apparent. Other variablepsuch as

student motivation to, complete the *est, good health, and emotional stability of

thestudent at the time of test adthinistration may greaay.influence the accuracy

; and reliability of the'test peiformance. This may be particularly true when It.

attempting to assess the progress, of lowyachieving students, who by the time they

aren Middle School, have encountered years of frustrations and failures in learn-

ing to read. Deprived and unstable family and home conditions of SEN students may

furtntr-act to reduce the reliability and validity of standardized test instruments.

In an attempt to increase the reliability of measurement, this local project will

replace the Gates-MaeGinitie Reading Test which is deigned to cover the-entire

range of abil1ty or performance for ai specified grade or age group, with a standar-

. dined diagnostic test developed primarily'to assess below average performance.

Students who may'have been frustrated by a test instrument designed to assess all

reading levels may experience success on a diagnostic test. A more accurate,

reliable meat vrement of below average performance is afforded'by the,less difficult

/nature of a diagnostic test.
.

.

Perhaps more indicative of student progress is the fact that 75% of the local SEN

students were assessed by their regular classroom teachers as having made progress,

based on stydentand classroom-specific criteria, with respect to their individual

75,
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\

goals.\ In addition, 71% of the individual student-specific instructional plans

constructed by the SEN special grandparent staff were achieved. SEN intervention

through, specific strategies, activities, materials, and human resources determined

the accomplishment of these individuat behavioral and instructional goals.

1.
Another ?Important impact on the SEN students was the development of more positive

student attitudes toward school personnel-amd-school in-general. On the Stoughton

Attitude Survey, students showed an average increase of 2 points per student. The

anticipated outcome was a 1-point increase per student. Creative and persbnalized

strategies ,utilized by the SEN staff have assisted these students in feeling more
positive- about themselves and have developed better attitudes about school in

general.

Furthermore, SEN student followup evaluation indicated that 95% were satisfied

with their involvement with the local SEN program. Also significant is the fact

that 86% of the SEN students responded that they had been helped by being in the

local SEN pro' am.

As stated preyi sly, this concern from caring adults has producePmotivational,
self-concept, p sitive attitude gains, and academic gains for SEN studenp.

General local SEPP program strengths whip' have contributed to student growth and

achievement incl e the following:

1. SEN success in integrating its supplemental services into the regular

instructional Program;

2. Increased cormnzl ication among supportive'services personnel ;
_

3. Successful efforts to ensure acceptande of this program by students, professional

staff, parents, and community and to avoid the stigma-which 'students, partic;tarly,

can associate with programming for special student needs;

4. The generation of, additional instructional resources from the,commum
4

5. Effective coordincition of the instructional and staff development programs

which has produced; effective communication and productive working relationships

among the non-proPssional BEN staff; and
1

6. Increased communication between the Middle.School and the community resulting

in morepositive attitudes toward the Middle School:

.o
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STUDENT ACHIEVEMENT DATA SUMMARY

School /Agency .

Tomah Public Schools
SEN Project Title '

Pre-School Project for Low Achieving Children

- Student Level

Pre-School .

Name of Test
Peabody Picture Vocabulary Test

Norm Used
Mental A e

Level/Form
B

.
a 'Mean Mental

Age NtFaele -. 1. .

Number Mean -getw-i-val-eRti Range of

item Date Tested C.A. -ReIst.rti-l-e- Scores

,

I. Pre-test 4/75

.

'50 3.9

.,

. 5:6 2.4 / 5.'0

.
/

2. Post-test 4/76 50 4.9- 5.6,'
/

3.7 / 8.4

Difference (# months) - .7 .

3. (2 minus 1) 12 . 0 1,0 2.0 7.:1 / 2.5

I STATISTICAL RESULTS OF THE Tow PUBLIC-SCHOOLS SPECIAL EDUCATIONAL NEEDS PROGRAM

1975 -76

-
-

Research has shown the important relationship of early experience and pre-school-

prograuls to intelligence and later:.school achievement.
Teachers in pre-school and

special edugation programs have verified that success in.school is highly dependent

uponbasic skills Zearned early in life. This pre-academicpreparation has been

called "readiness",

Intelligence and academic achievement are founded uporf well developed information

-processing-systems, notably'language and visual motor integration. A child's

ability to read and write depends,upon his readiness, in visual motor integration
-, .

and Language domprehension., Our task-as teachers.is to help the child organize

his senses and physical mechanisms so that-the information he received can be

`ei -
smoothly processed.and demonstrated as basic reading and,writing skills. 'The`

finest, reading series available will be of ZittZe or Ito value to the chiZd.who

is deficient in hisbasic information processing abilities.
,

N.

Having recognized that readiness skills in language and visualmotor integration

are-a necessity in academic, acliievement, measures- in these areas were chosen to '`

diagnose pre-schoolers not ready for reading or wr'itikg skills. The measures

chosen were thee eleabody Picture Vocabulary Test and the:Beery Developmental, Test

of Visual Rotor. Integration. ,
,

. t :

k^ r. .,1
Through early detection of a cizild'd deficiences in the aredS Of cognitive, psY6M-

,,MOtenl, social, Zocomotor, speech skills, aril Onamic background, we expected each

child to progress to a:Zez*.,eZ where ,he cortid fn er kindeivarten on amore%egual

'basis, with averagechildren. ~ . .\
:

s,

f

Knowing that readiness are basibin school, achievement, it is important to

know how much success is made by a pre - school program in-order to justify its

validity. The Special Educational Needs Program (SEN) of the ToAah^Public Schools_

statistically analyzed its readiness scores for such a purpose. .r :.

-

-Tests were administered to students 14f0e they entered the SEN program and after

-the program was completed: Aldo, a pohtrolled group 'of students was administer'ed

tests before' and aft& the program completion. However, the control group was

s 77
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Tomah Public Schools Page 2

not included in the SEN program. The control ovp was used to compare the

difference in progress' between the SEM children and children who did not participate

in the SEN program.

The control group results indicate that the average chronological age of its

students increased from 3.9 to 4.9 or 10 months. Results of the Peabody Picture

Vocabulary Test (a language measure) indicated that the control group increased

from a mental age of 4.0-to a mental age of 5.4 or 14 months. Results of the

E.,-ry Developmental Test of Visual Motor Integration -indicate that the control

group progressed from an average mental age of 3.9 to 4.7 or a gain of 6 months.

The average chronological age of the children a&nitted to the SEN program increased

from 3.9 to 4.9 or 10 months. The average mental age on the Peabody Picture

Vocabulary Test increased from 3.6 to 5.6 or 20 months. The average mental age on

the Beery Developmental Test of Visual Motor Integration increased from 3.4 to 4.7

or 13 months. (Most children's socialization skills improved based on pre- and

post-teachers observation checklists.)

'..fin summary, the control group increased 10 months in chronological age and an

average of 10 months in mental age on the 2 basic measures. Students in the SEN

Program increased 10 months in chronological age and an average of 16.5 months in

mental age on the 2 basic = measures. These results indicate that the students in

the SEN program advanced 60% higher in readiness skill development over the

controlled group. These results tend to confirm previous research on the voliditY -

of pre-school programs for readiness skill development necessary for later school

achievement. The increase is possible because of early detection and SEN inter-

vention through classroom experiences and home instruction based on each child's

individual needs.
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STUDENT ACHIOEMENT DATA SUMMARY

School/Money
Iri7Ciy Youth Services, Inc.

SEN Project Title
New Maus Learning Center

Studen Level
1 Grades 9-12

Name of Test
Tests of Acade"ie Progress

Norm Used
2 -4 standardrdeviation

Level/Form
9-12 / S

Item Date

5

Number.
Tested

Mean
C.A.

16

Mean

Age /Grade
Equivalent/
Percentile

Real. 45/ Matn 43
192/20/30%

Range of
Scores

Read. gr85;
Math 8%-79f

1. Pre-test Jan. 1 Er

2. Pogt-test May 5 8

I

16.5
Read. 48/Math 45.7

297.5/25.5/35%

Read 13%-7
Math 9%-&

Difference s

3. (2 minus 1)

(# months)

5.5 0 .5

Read. 3 Math 2.7
5.5/5.5/5%

Read. 5%-1l

Math 170-

.The reported scores obtained from the Test of Academic Progress (TAP) reflect a

ccmposit score of eight students; in the areas of reading and math only. The test

was administered on a pry -v....Lidv test basis with a time lapse between pre- and post-

testing of fivA cod one4firtf Tvnths.

AZ1 scores- for TAP were obtained from raw scores (number of right answers), converted

-.2Vo,..,0t6ndard scores established nationwide for aZZ high school students, grades nine

(9kthrough pave (12). Standard scores were averaged for aZZ students tested to

obtain-the cumuLative results.

In the area of Language arts, on the pre-test, the cumulative standard score is

forty-five (45). On the post-test the cumulative standard score-bfforty-eight

-(48) indicates an increase of.three (3) standard deviations.

In =the area of Mathematics, an increase of 2.7 standard deviations was obtained

using the same method employed in tabulating scores in Language arts.

The expected average annual increase in both Zanguage arts and math skiZZs is

three (3) standard deviations. Based on this an increase of between 1 and 2

standard deviations was anticipated for the period between January 1 and May 15.

Zest scores indicate, however, a year's development in both reading and math skills

in Zess than one-half of the prescribed time.

05.1,4 reason for this unexpected improvement in reading and math skills is the

concentrated effort to employ these o lls in aZZ areas of academic endeavors.

classes at New Ways Learning Center are actively engaged in incorporating

these skills into the curriculum. In the Zast year, the level of activity in

any given class in the areas of reading and math has been increased 20-25%.

This was successfully accomplished without sacrificing student interest and

participation in elective classes.

This increase in activity in reading and in math does. not, in my estimation, under,-

mine the primary reason for the 1,aCrease in performance ZeveZs: students can learn

and do learn in an environment that is safe, non-threctening, humane and fair.

Our first priority at New Ways is to produce that learning environment.
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Chapter 5

Summary

With the close of the second full year of operations, this Special Educational

Needs (SEN) Program Report again recaps some of the historical baCkground on the-

m.pnogra For a summary of activities during FY1975, the reader directed to

Appendix E.

During the past year, 1975-76, the SEN program funded 29 projects (Milwaukee

Co-op Coordination and Green Bay's "Parent Education" project are not inclitded).

These projects were distributed between 12 public schools and.I7 private, non-

/.
profit, non-sectarian agencies. Three projects were funded from the $100,000

established as discretionary funds. All of the 1.5 million dollars released to

the Department,for SEN-based programs had been allocated for project activities

during this project year.

.Public agencies, while prOgramming for 66.7 percent of the participants,

received,$991,640 or 66.3 percent of the total SEN funds and private agencies

received $505,048 or 33.7 percent of the funds. A total of 2,376 children were

served in the jSEN program with a per-pupil cost averaging $629.92.

This report has identified the financial and statistical information relative

to enrollment expenditures and grant awards issued to all participating agencies.

Projects. were staffed by 177.77 (full-time equivalent) locally employed staff

who bring a:Variety of teaching strategies to the children and their parents. For

example, projects were funded for bilingual children, for urban inner city children,

for children in alternative schoOl programs at the secondary lettel, for parent

education, for specific program models, for teenage probationers, and for actual

and potential dropouts. The majority of children being served and staff employed

were in preschool programs.

8 4
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Program implementation is monitored at the state and local levels. The

Department of Public Instruction encouraged an evaluation strategy tailored to

the individual needs and objectives of the SEN program clients on a project-by-

project basis. In addition; each project identified a pre-test/post-test design

in measuring student achievement on a standardized test. The reporting of each

project on student achievement is included in this report. The student- achieve-

ment data summaries and narrative reports support the fact that local programs

have developed and implemented viable programs for serving children with special

.educational needs.

In a self-evaluation of project operations and effectiveness, projects reported

on each program component of the SEN program. SEN projects recorded that the

administration of projects was efficient and rated 20-of 29 projects functioning

at a very good to excellent level in this area. Likewise, 21 projects rated their

instructional program at a very good to excellent level with eight projects,

receiving a rating of 'adequate to good.

Parent education and the active involvement of LAPC's continue to,be the

component areas rated at lowerlevels by project staff and DPI SEN staff.

The information contained in this summary is expanded upon in the! enclosed

Special Educational Needs End-of-Year Report FY1976. This report also contains

information regardeig the following:

SEN Statutes

SEN FY1975 Evaluation Summary

SEN Program ``Self- Evaluation

SEN - Student Achievement Data Summaries

85
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Appendix A

SUBCHAPTER V

SPECIAL,EDUCATIONAL NEEDS

115,90 DEFINITIONS. (1) In this subchapter,,"children with special educa-
tional needs" means preschool children to children in the 8th grade who have or

are likely to have low levels of academic achievement, especially in relation to

social and economic factors.

(2) Any public school district which is determined to have children with

special educational needs according to s. 115.91 may apply for funds under s. 115.92 '

Nonprofit, nonsectarian agencies may apply for funds under s. 115.92. Prior to

accepting applications from any such agency, the state superintendent shall deter-

mine that it has adequate man,gement and accounting capacity and such agency shall

agree that its accounts related to such programs may be audited.

115.91 IDENTIFICATION OF PUPILS WITH SPECIAL EDUCATIONAL NEEDS.

(1) Annually, the state superintendent shall establish Criteria by which charac-

teristics of social and economic factors can be measured on which she will,make

grants to school districts or agencies for programs for children with special

educational needs.

(2) Each school district or agency for which a program is approved under

s. 115.92 shall select the individuals who have or are likely to have the greatest

special educational needs.'

115.92 APPLICATION AND APPROVAL OF PROGRAMS 70 SERVE PUPILS WITH SPECIAL

EDUCATIONAL NEEDS. (1) Annually, the state superintendent shall issue guio44,ines

for developing and approving programs for serving children with special educatlional

needs. Such guidelines shall incorporate the factors which in her judgment provide

the greatest likelihood for successful programs.

(2) The school districts andother agencies eligible under s. 115.90 shall.

submit applications'to serve the number of children determined under s. 115.91.

Such proposals shall demonstrate how other available funds will be incorporated

into the program, that funds under s. 20.255'(1) (fd) will be directed to the

children selected wider s. 115.90 and that funds under s. 20.255 (1) (fd) will

not be used to supplant or replace other funds otherwise available for these

children. ,

('3) The state superintendent shall approve applications which she deterffiines

, will enhance the potential for academic success of the children. Priority shall

be gived to programs for preschool children.

. 115.94 LOCAL ADVISORY PROGRAM COUNCILS. No application fOr funds under this

subchapter shall be reviewed by the state superintendent unless the school district

i

or other eligible appliCant has established'a local advisory program council

consisting of par nts, community representatives, school administrators, and

teachers to advis on the development of appications and the implementation of

approved programs. .

. e

,,- 7
,.

1'4
CHAPTER 90, LAWS OF 1973 (Published August 4, 1973) (Revised 1975 Chapter 39) 4\

20.255 (fd) SPECIAL NEEDS. Biennially, the amou^ts in the schedule for financial

grants pursuant to subchapter V of chapter 115 of which $250,000 shall be appropriated

at the discretion of the state superintendent to enhance the educational opportunities

of children who come from socially, economically or culturally disadvantaged environ-

ments. Grants under this paragraph shall be paid during the school year in which the

apkoved program is operated. 82 86



Name of Agency/Address

Beloit Public Schools
220 W. Grand Avenue
Beloit, WI 53511

(608) 365-0131

Child Development,
22012 Fisher Street
Madison, WI 53713
(608) 251-3366

Commando Project I

522 W. North Avenue
Milwaukee, WI 53212
(414) 372-6260

Inc.

COMmunity Relations
Social- Development

Commission
161 W. Wisconsin Ave.
Suite 6148
Milwaukee, WI 53203

.,(414) 562-8600

Cooperative Educational
Service Agency-#6

725 W. Park Avenue
Chippewa Falls, WI 54729

(715) 723-0341

Cooperative Educational
Service Agency #13

908 W. Main Street
Waupun, VI 53963

(414) 324-440

-Cooperative Educational
ServiCe Agency #18

532 N. Pine Street
Second Floor
Burlington, WI 53105

(414) 763-2457

Gillett Public Schools
Gillett, WI 54124
,(414) 855-2138

Green Bay Public Schools
100 N. Jefferson Street
Green Bay, WI 54301
(414) 432-0351

SPECIAL EDUCATIONAL NEEDS
0

1975-76 Project Directory

Contact Persons

Eugene W. Tornow,
Superintendent

Nancy Gurrie,,

Project Director

Mickory R. Hurrie,
i Director
Aurelia Strupp,

Project Director

Jesse Wade,
Director

Jules Modlinski,
Project Director

Donald Sykes,
Executive Director

Ena A. Harris,
Project Director

Henry G. Anderson,

Coordinator
Gordon Clay,

Project Director

Dwayne Schmaltz,
Coordinator

Carlotta Hebblethwaite,
Project Director

Dale Jensen,
Coordinator &
Project Director

Warren Eiseth,
Superintendent

Robert Hruska,
Project Director

Merrill Grant,
Superintendent

LeRoy Heim,
Project Director

--83 -
87

Appendix B

Name of Project

Early Intervention
Dropout Prevention

Using Sensory Learning
Modalities for Individual -

Growth in Full Day Kinder-
garten and Pre-Schoollrs

C

Commando Academy

Child & Family Development
Center Open Classroom

,

Community Based Language
Arts Program

et`

Kids and Parents Developing
Early Learning Potential -
Projecl KAP 9i.

Bilingual - Bicultural
Intervention

Pre4chool Home - Bound

Project

1) A Language Experience Program i

for Meeting. the Special Edu-
cational Needs of Children

2) Parent Education-Program -



1975-76 Projrct Drirciory SIN

Name of Agency /Address

Melrose-Mindoro Public

Schools
Melrose, WI 54642
(608) 488-2201

Menominee Community
Action Program
Indian Head Start

P. 0. Box 397
Keshena, WI 54135

(715) 799-3384

Menominee County Educa-
ktion Committee, Inc.

P. 0. Box 149
Keshena, WI 54135

.(715) 799-3910

Milwaukee Private
Community School Co-op

1441 N. 24th Street
Milwaukee, WI 53205

(414) 933 -907t)

/*Carter Child Develop-
ment Center

1831 W. Juneau Avenue
Milwaukee, WI.53233
(4i4) 933-4044

*Cosmic Montessori
SoCiety Inc.'

2133 W. Wisconsin Ave.

Milwaukee, WI 53233
(414) 344-4474

Cdntact Persons

Louis Grzadzielewski,

Superintendent
Mylo Hayford,

Project Director

= Harley Lyons,
Executive Director

Dolores K. Boyd,

Project Director

Patricia A. Corn,
President t

Al Pyatskowit,
Project Director

Angel Souers,

. Project Coordinator

Veledis Carter,
Executive Director &
Project Director

Shirley Warren,

Project Director -

*Harambee Community Sister Mary Jane

School, Inc. Kreidler,
-1/

110 W. B.urleigh Street Administrator

-Milwaukee, WI 53212 Michelle Merrell,
Project Director

*Highland Community
School, inc..

-2004 W. Highland Avenue
Milwaukee, WI 53233
(414) 342-1412

Journey Hadse, Inc.
1100 S. 16th Street
.Milwaukee, WI 53.204

(414) 647-0548

Sara Spellman,
Administr &

Project Director

Sandra Lardinois,
Director &
Project Director

8/4 -
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P.m°. 7

Name of Project

Educational Satellite Program

Special Educational Needs
Program

Menominee Community School

Milwaukee Private. Community

SchoolsCooperative

I

Carter Child Development
Center

Language Enrichment

Harambee Pre-School and
Kindergarten SEN Program

Highland ComMunity School-

SEN Program _

Journey House Special
Sducation,Needs Program



1975-76 Project Directory SEN r

Name of Agency/Address

*Leo Community School
2458 W. Locust Street
Milwaukee, WI 53206

(414) 442-1100

*Rainbow School, Inc.
3104 W. Kilbouen Street
Milwaukee, WI 53208
(414) 765-9266 .

*Urban Day School
1441 N. 24th Street
Milwaukee; W) 53205

(4J4) '933!-9070

Milwaukee Board of
School Directors

P. 0. Drawer 10K
Milwaukee, WI 53201
(414) 475-8045

Unified.School District
#1 of Racine County

2230 NorthWestern Ave.
-Racine, WI 53404
(414)'637-9511

Rock County Community
Action Program
Committee, Inc.

2300 W. Kellogg ,Avenue
P. 0. Bax 1429
Janesville, WI 53545

.(608) 756-2371

Sheboygan Public Schools
830 Virginia Avenue
Sheboygan, VI 53081
(4r4) 4-58 -4621 _

Southwestern Wisconsin
Cothmunity'Action
Program, Inc.

302 N. Iowa Street
Dodgeville, WI 53533 ,

(608) 9352326

South Wood County Child

Care Center, Inc.

2139 8th Street S.
Wisconsin Rapids; WI 54494

(715) 421-2o66

Contact Persons

Sister Susan Hetebrueg,
Administrator

Sister Sharon Roedl,
Project Director

Christine Hollibush,
Coordinator &
Project Director

Sister Virgine Lawinger,
Coordinator &
Project Director

Lee R. McMurrin,

Superintendent
George Friedrich,

Project Director.

C. Richard Nelson,
Superintendeht

Jan Floyd,
Project Director

John Daley,
Executive Director

Sandra Strands,
Project Director'
(acting)

Warren Soeteber,
Superintendent

Donald Hoeft,
Project Director`

JoAnn Garner,
Project Director

Nellie Miller,
Project Director

89
85

Page 3

;Name of Project

Creative Language Arts
Project

Language, Psycho-Motor

Development

Urban Day Learning Center

Teacher Pupil Learning

Center

a

Spedial Educational Needs

CAP Child Care - SEN
0

Special Educational _Needs(

Development (SEND)

SEN Home Start

Special Educational Needs

in Head Start

.



1975-76 Project DkreCtory SEN

Name of Agency/Address

Stoughton Joint School

District #3
P. 0. Box 189
Stoughton, WI 5359
(608) 873-6624

Tomah Pubri'e Schools
Lincoln Avenue
Tomah, WI 54660
(608)'372=5986

Tri--City Youth Services,

Inc.

141'N. Fourth Avenue -

P. 0. Box 841
Wisconsin Rapids, WI 54494

(715) 423-3370

Contact Persons

James Fricke,
Superintendent

Lois Gprsuch,
Project DirectOr

J. M. Kavanaugh,
Superintendent

Thomas Pedersen,
Project Director

James Disher,
Addiqistrator

Peter Plant,
Project

fi

Page 4

Name of Project

Providing Needed ;instructional
Resources Through the Contin-
uation of a Special Grdndparent
Program

SEN Project

New Ways Lea'rning Center

*Members of the Milwaukee Private, Community School Cooperative

- 86
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.4

Program Models

1975-76-
Special Educational Needs

Basic Program Components

Local Advisory Staff Development

Program Council (Inservice)

Instructional

Program

Appendix C

Parent Involvement
and .Education

A. Objectives
B. Strategies
C. Evaluation

Pre-School

SEN Program Strategies (Models.)

B. Home-Based ModelIn-School. Mode!

1. Beloit P. S. 1. Beloit P., S.

2. Carter_Chi-ld 6ev.- 2. CESA #13

3. 'Child Dev., Inc. 3. Gillett P. S:

Comm. Rel./Soc. Dev. 4. Melrose-Mindoro P. S.

5. Cosmic Montessori 5. Sbuthwestern CAP

6. Green Bay P. S.
7.. Harambee

8. Highland

9. Menominee Co. CAPC\ D. Parent Education

10.' Rainbow
11. Rock Co. CAP 1. Green Bay P. S.

.12. Sheboygan P. S.

13. South Wood

14. Urban Day

Grades K-8

A. Student Tutors

11 :tourney House

Grades 9-12

A.. Tutoring Model

. Commandoes

B. Community Involvement,

1. CESA #6

2. Stoughton P. S.

C. Combined Model

In-School/Home-Base

1. Tomah P. S:

C. Diagnostic prescriptive

1, Ililwaukee P.-S.

2. Racine P. S.

3. CESA #18 (Bilingual)
4. Leo

B. Alternative Prbgram

1. Tri-Cities
(New Ways Learning Center)

2. Menominee Co. Comm. School

87
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Appendix D

WISCONSIN DEPARDENT,OF PUBLIC INSTRUCTION
126 Langdon Street

Madison, Wisconsin.53702

TO:
SL

FROM: Jack Lawrence

DATE: ' February 25, 1976

SUBJECT: Onsite SEN Evaluation

In order to diScUss the results of your self-evaluation, -a team

onsite visit will be made to your project ,on;

-

Because of our very strict onsite schedule, we are asking that you make

every effort to meet with us at the time set above. The D.P.,: staff-

will meet separately from 1E1:30 A.M. to 12:30 P.M.; therefore, do not

schedule a luncheon meeting for us.

Dorothy Placide, Frank Evans, and myself will comprise the Department

evaluation team: We do not anticipate clasrolom visits. ,

mrd

We ask,that the following are present. for our discussion:

L. Project Director

2 One representative of the LAF'T
(Preferably an officer)

3. One SEN staff member

.

4.' One parent being served by the parent education

component r

,

5. Any other district or agency administrative .staff

member

O

92
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WISCONSIN DEPARTMENT OF PUBLIC INSTRUCTION

SEN PROGRAMSELF-EVALUATION

P1 -1122
. .

5

INSTRUCTIONS: Complete in the manner in which you, as reviewer,
will best judge the sufficiency of each criterion. DPI staff will schedule
an onsite visit to discuss this evaluation. Complete prior to the visit.
In some cases the staff may ask for documentat on supporting your
ratings. You may choose to further explain any response on the reverse

side aftaching additional pages as necessary.

Leel Nenl of Agency

Adrjress (Street. City, State, Zip Code)

Title of Project

a

I hereby certify that to the best of my knowledge the information contained in this evaluation report is correct'and complete.

Signature of Project Director

'Signature of School or Agency Administrator

Dale

Date

*

I. GtNERAL PRO RAM/ADMINISTRATION

1. Total SEN ProjectParticiPants 2. Total SEN Budiaist " 3. 1974.75 Audit Submitted
-,

.

S Yes No .
5. Saff

4. Pupil Contact Full-Tina
. Equivalency 'a'' DPI Use Only -.

-- Type No. of No. of Minutes N of
of to of Contacts Per Per Week ' IN SEN Staff Administration

.

Contact Pupils Week Per Pupil Per PisPil er PUN

One. -

to. \''''''"4 Qualified leachers . .

One

Groups ,

of 5 Paraprofessionals

or Less
Gioups . r

of 6 Volunteers (tegulalbasis)
czfAult `1.

--
^e

Circle appropriate rating. Pia,

6. Ratings---
ircled "N/A" on reverse. Aye in terms of "what js" hot "what ought to be."

// .. .. :111
o

o , on .. 0 ...
0 C

ge " e' (../

A. lo what degree:
c u 4.! 3 DPI Use Only.

r.., -4 g N > 11

; ..1 ... - 2 E -0 o : rc ' 4
, .i D. ..1 4 c..1 > W - Z

..,,,,----.,

i
.,

A

. I, did Ih'PrOcjrern administration insure het LAPC meetings occurred? 0 1 2 3 4 5 6
..

\11, did this program administration insure hat the LAPC was informed of projec? 0; 1; 2 3 4 5 6
activities? .

3, did the Program administration ns that ;toff development-activities were 0 1-

c

2 4 6 ,

implemented prociviy, . .

9 a ,
4did the Program administratio insure that Instructional or intervention 0 1

. -

strawis occurred as disc,' ed and according to schedul'e? .
2 3 4 5 6

.

, 5... did the program admi stration'insure that effictive parent educaeion'and 0 1 2 3 4 5 6
involvement prosy s were conducted, ././.'"'",---,

6. did Ihe PTO em administration Insure that the evaluation design for ell.kmpOnents 0 '..-1,

wei impl snood as ditscribed end according to schedule? 1
4 5 6

7, are written job descriptions and rsponsibilities'cort!a ? 1 2 3 4 5 . 6

r
,t' 8 sre.proper accounting procedures utilized? Q 1 2 3 4 .

. .
6. are project facilities suitable for the program? ..., . 2 3 4 5 ' 6,

,

c , .

. 6 i
10 was the Program implemented by Octqber 1, 19757 (status of staff employment 1 3' 4 5 a

and client services) C

11. is the project. information being disseminated? 0 2 3 -,, 4 5 p
. .

12. his the governing board adopted Policies directly jellied to the SEN program? Q 1 '2 3 4 5
.6 .. .6

.:.

4 ---L-11-12-
i
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A

o

, .

.
...

..

..
. - . PAGE i
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I. GENERAL PROGRAM ADMINISTRATION (continued)

.
6, Ratings ,

.

, Orcte appropriate rating. Explain those c.rcled "IV /A" on reversal Rate in terms of "what is" not "what ought to pit"

/ -

A. To what degree- I .
, .

.

ii la,
* / ..

9 'ti
o

- o cra 13 ',' .9c f.,, . , 3 v
'`'. 2 g 0 > -6t c c D
23 .1. 4 0 > w -

,

,

DPI Use Only

/ 13 Is ties. sUPPOrt r ruviallid toy trji school npetryl 0 1 2 3 4 .5 6

. 14 is there documentation of each child's eligibility, as per guidelines?
.

0 3 4 5 6

,. ..
15. is local Program monitoring appropriate for all cOmp;onent areas? / 0 1 2 3 4 5 . 6,

.

.
.

16 is personnel erfpropriato?
, 0 ' 1 2: 3 4 5 6

17. Is aech staff member knowledgeable about the program goals and objectivis? 0 1 2 3 4 5 6.
.

18. have 1974.75 SEN Participants bean followed during the currant Vear? 0 1 2 3 4 5 6

19, have the basic program goals been met?

'
0 1 2 3' .4 5 1. 6

l
20. did project personnel assume certain needs on the parr of the children? 0 1 . 2 3 14 5 6

...

c a
21. was a formal needeassessmentdone prior to defining the needs of the project

participants?
, 0 1 2 3 4 5 6

.
, .

B. To what degree were the following implemented according to proposal:

, IS 0
t- 0 ..

0 r, 0 c
ray ID t.9

u 2 2 v
7.41 11 g li"; '1 4
23 .3 a._.., t9 . >, L z :

,..-

DPI Use Only

.
i LAPc

., As

0 1 2 3 4 5 6
,

.

.

2. Staff Development Inservice_ , 0 1 2 3 4 5 -

.
,

3, Instructional Program t 0 1 2 3 4 5 6,
:

,........t_ ... .
4 Parent Education and Involvement ,. 0 1 2 3 4 5. 6

%

. .

-

i

7. Overall strengths of the program. 0
..

.. .

.
,

. /
A

/
6

.

3. Overall weaknesses of the program.
/

,.

4
A /

.
,.:,

.
.

.

- ,.... .

ti

4 .

?, Destribe briefly any major changes in the program olla Indicate why the changes were
.

.

made.
r

,
.

.
. .

, . .
,

-.s.

.
.

. _ 9 1 ... ,
,.

. .

, .

.
,

, . .

, .
,

.
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II. COMPONENT ALAPC

1 Number ol4iNteetinps. (July .1. 1975 to Junr
1976)

4 Numthar ofLAY,C Memuers,
Pastints

'DPI Use Only
.5.-

112

poi, the LAPC have written
1 bylaws?

0 Yes 0 No

DPI, Use Only 3. Does Membership Meet

LE
3/

/
DP, Use Only

Statutory Reoskiremn.?

vas No

Community--
Representatives

5. Ratings

c,,,miiiptuvflato tafrrigs fxplwar Musa eittled '711/A Jul fOrffm,

School
Administrators I nal:hers

Ri# ni Mons al "witai is- not "what aught ill ha "s. .e

4 -

A. To what degree has the LAPC assisted: ,

.

a
B

8.
mec u.r. 0Na
SD

Dv..-
E
:5

r.
..Joa
-r,
4

ID
co ...
co c
0 S.0 ._
>

S 11

0 > la

4
Z

DPI Use Only

_1 in program planning? .-
0 1 2 3 4 5 6

2. In goal setting?
0

v

0 1 2 3 4 5 6

r

, ..

3 in objective settieg? i
.1

.r -
0 1 2 3 4 5 6

. .S.. .
4, in'dissemination of information?

,
0 1 2 3 4 5 6

.
5. In eyaluation?

0 1
.

. 2 4 5 6

-

,B. To what degree. .
.

.

.

..-, . I

a

1.
ma
C U- u
2 2
.i. D

v
=
E
:5

'
3cr

<I

m
0 7
(.7 1.'.

TS ). I;
g ;
.0 .> us

4
2-

DPI Use Only.

'

1. were LAPC recommendations approved by the governing board for implementation? 0 1 2 3 4 5

,
.

2. wets LAPC activities relevant to ogre!! program operations?
4

0 1 2 3 4 5 6

3. was rne.LAPC involved In decisions producing major'changis In projct activities?, 0 1 2 3 4 5 6

''
4 are the,* procedy4.441 for evaluating shrieffectiveness of training for LAPC?

/). 1
i

0 1 2 3 4 5 6

.
\

6. List the objectives which were most successfully met: Why?

v ,

4
List the cbjectives which were least successfully met. Why?

What are the 56-engths of your:LAPc?,

. What are the weaknesses of your LAPC?

10. What are the "unmet identified" neds in this component area?

S.?
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III. COMPONENT C-- INSTRUCTIONAL PROGRAM

1. Ratings
Circle appropriate rating, Explain those circled "N/A" on reverse Rate in terms of "what Is not "what ought to be."

.

A. To what degree

.1
0- -
9-4 2 .
c4J . .

0 I §
1D -,1 4 (a

3
0 '6,

LI ---!
'1. t, m

.

DPI Use Only
..

1

1 were th teaching and support stiff involved In determining each child's needs.
strengths. Intoreis ind fuming styles?

0 1 2 3 4 5

2. are assessmlnfs upOetect to keep current with sac:i child s growth? 0 1 2 3 4 5

3. was theca,e itilrect relationship between whet individual students did and their

diagnosed needs?
0 1 2 3 4 5

....

4. did teaching matt Xis and materials vary from child to child In accord with their
. individual diagnoses,

I 0 1, 2 3 4 5

5. were accurate and meaningful student records kept? -- 0 1 2 3 4 5 .1

.

6. wVirplanned parentstaff conferences hold?
i .

0 1 2 3 4
.

7 iver program specialists and consultants used? s. > 0 1 2 3 4 5 6
t

S. were materiels and supplies appropriate? 0 1 2 3 4 5
1

. ,

/
, 9. was the intervention strategy developed bawl on the diagnosed needs of the

7
children,

0 1 2 3 4 5

10 was tne intervention strategy based on the indings of your local needs
sssss smitrit?

0 1 2 3 4 5
-

11 was the intervention itriitotiV consistent ty th ressarchbased findings about
successful intervention strategies? : 1

0 1 2 3 4 5
,

12, did the evaluation procedures reflect the otnectives of the instructional
program/

0 1 2 3 4 5-.

13, have the evaluation procedures for implementing those processes been actually

followed?
0 1 2 3 4

.

,

2. Aril' agency, cbmmunity, itata andfor federal resources coordinated and used to support the SEN Instructional program?
...

0 Yes ___.--a-No
,r1

DPI Use Only

3. List the objectives which were most successfully met. Why?
'5

4. List-,the objectiyps which were least successfCpy met. Why?

a

5: What'are the strengths of your-instructional Program?

. -What-are-the weaknesses of your-Unstructional Program?

7.

. ,

What are the identified "unmet needs" of .this component area?

8.,-Did you change the intervention strategy froM what was proposed in the applitation?'

If so, briefly describe the present program. Why wee.t these changes made? Did the

level of funding affect this component?

9: Have you observe any'unanticipated pos,rtive and/or negative'outcomes of the

intervention strategies? If: so, briefly describe hese.
- 92
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ntCOMPONENTOSTAFFDEVELOPMENTANDINSEAVICE

(0181 uumf.a 01 nO o distil spent On staff itsvettspment and inesimtc... 2. Total number of hoofs stersihng for staff development And Insarvica.

3. flaring:
Circle aporopriare rating. Explain those circled 'NIA" or: reverse. Rate in terms of 'what is" not "what ought to pc."

*2

-

.... -
/

A,

n .
A. To what degree:

0
B

8.2
a,
1 vu.:.
2D

3
E

3

a

71

g

a V

.s-
0
0
i.
>

...,

.

i
to

A

DPI Use &its.

I nog the 0,09,101.011n 101016M60100 as described in the proposal?
.. .

0 1 2 3, 4 5

2 does the staff perticibate in planning the program? %
0 1 2 3 4 5 6

3. was the Program designed to meet the identified needs of each Individual staff

rn.mb../ .
.. .

0 1 2 3 4 5 6

4, has the program contributed to the attainment of the instructional program

obtct,./
0 1

.'
2 3 4 5

5, has the program peen reflected In the clastrcom?

,
... .

0 1 4 .5 . 6

.....,/,_

6. do staffing patterns identify and provide for woos, talents and skills, individual

choic., and.onput horn Parents, aides, and teachers? a
0 1 2 3 4

I
5 6

.. -

7. do the evaluation procedures reflect the of f4.1ctivenass of training for staff?
.

0 1 2 3 4 5 '6 t ..

.
List objectives which were most successfully met. Why?

4
'5

List objeCtives which were least successfully:met. Why?

What are the strengths of your Staff Development Program?

. What are the weaknesses of your Staff Development Program?

Whjt e're the identified "unmet needs" of this .component area?

Desc'r'ibe briefly any major changes in the Staff Development Program and why the

changes were made.
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;Atac so

AND INVOLVEMENTV. COMPONENT EPARENT EDUCATION

- 1. Rating
Circle appropriate rattng. Explain thosecircled 'W/.4" on reverse. Rate in farms of what is" not "what ought to be."

A, To what degree
-

ti

a
1:1 a

"5a o ...
o c

ma
c u

2 3 0 0 2
174 I' g o 5- t
2 o I' a

OP1 Use Only

3. were parents particmants in the program? 0_ 1 2 3 4 5 1

2. hes the program enabled parents to expand their skills In assisting their child's

learning?*
.. 0 1 1 2 3 4 . 5

3. was the program responsive to she arssesfad interests and needs of the parent? 0 1 2 3 4 5

.-...
4:-tlitt the program place emphasis on overall knowledge of the organization and

operation of the school or agency?

2 3 4 5
/

5. did the instructional staff become Involved in parent eduction and involvement? 0 1 ' 2 3 4 5

6. were the methods of presentation, scheduling (time of day, frequency, location),

and learning climate for parents appropriate?

1 2 3 4 6

. . -

7. were there procedures for evaluating
the effectiveness of training for parents? ' 0 1 2 3 4 5 6

2.: List the objectives which were most successfully met.t. Why?

3. List the objectives which were least successfully.met. Why?

4. Describe briefly your major activities in the area of parent-_ education and

involvement.

5. Did you change your program strategies from what was proposed in the application?

If so, why?

What are the strengths Of your Parent Education Program?

0 .
't

7. What are the weaknesses of your Parent Education Proci"ram?

8. _What are the identified "unmet needs""of this component area?
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-94-



Film. EVALUATION SUMMARY
'1974-75

fi

.16

Appendix E

This First Annual Evaluation Report of the SEti Program has described (a) the ,

financial and participato'ey, elements of the SEN Program over its first two years;

(b) the demographic characteristics of the children served by SEN; (c) the general

characteristics of the projects funded; and (a the results gathered through the

evaluation of the operation.of the SEN Program and the effects of the program on

'students., teachers and parents. A synopsis of each of these sections follows,

-along with some recormiendations which are worthy of:consideration for future

programs of this type.
.

0 ... . .

The Special Educational Needs Prograiii (SEN) is a state funded educational program

for underachieving students who are socially -and economically disadvantaged and

was initiated during the 1973-75 biennium under s. 115,90-145.94, Wisconsiri

Statutes. . .
-

,

,During the past two years, the SEN Program funded 40. project's of which 19 were
,

. .0

public and 21 mere nonpublic. These projects were distributed between rural and

urban locations and were primarily geared to meeting the academic achievement

needs of the `students selected for the program.

The projects conducting a SEN-sponsored program reported that 4,348 childrenipere

serve&by,the SEN effort with a majority of these children attending the public

schools. A total of $2,774,457 was spent on the SEN Program-yielding an-average

pupil. cost of $638. AM/

ConsicAnt'with the design of the SEN Program, the greateft percentage of full-.

time positions funded were those involved in instructional activities where more

than 90 percent of full-time paid poSitions were teachers and instructional aides.

'Concerming the students who participated in the SEN Program, the majority were

enrolled in the Pre-K, and early elementary (_grades 1-3) level. Ethnically, the

composition of the student population was 61 percent were White; 27 percent were

Black; 7.1 percent were'Spanish Surnamed; while 4.7 and .3,percent were American

Indian and Oriental respectively.

Time of.operation of.the SEN Progralh was also

of the projects were funded for more than two

were funded for two semesters (or .the current

percent, of the projects 1.'dere fqnded ,late and

Each project was required to submit an evaluation report summarizing the degree

to which their objective were accomplished. ,The results suggested that the SEN

PrOgram was generally effective with the greatest impact on students, and parent

and teacher groups also benefiling from the. program.

considered. SeVenteen, or

-semesters; nineteen, Or 48

academic year); and four, o
ran for only one semester.

42 percent,

percent,
r 10

The evaluation of the student Objectives using a per-project analysis showed that

30 of the 35 projects submitting data met or exceeded at least 50 percent of their

objectives. ,When analyzing the.13 projects-which also selected student-comparison

groups, in which to assess their project, the SEN students cOnsistenlly showed

greater achievement progress than the comparison students., When considering the

parent- and teacher-related objectives, the results were also quite favorable.

Each of the nine (9) projects which developed parent objectives and the five (5)-

projects which established teacher objectives reported that they met or, exceeded

at least 50 percent of their objectives with a majority of these projects indicat-

ing that they met or exceeded 80 to 100 percent of the parent and teacher objectives

`which were evaluated.' 95
99



,Final' Evaluation SuMmary, FY 1975 Page-2

The student objectives were also examined using a pupil analysis of achievemept
and documenting,,the percent of pupils who met or exceeded a specified range of
the objectives in each project and across the SEN Program. These-analyses proved

to be a further illustration of the promise ofthe'SEN Program. Of the 3,118

studentS who were evaluated in the 35 projects which reported the data, approxi-
mately 65 percent, or about 2;027. pupils, were roitoorted to havettet or exceeded

-50 to 100 percent of the objectives which were for the SEN Program. Remark-

ably, more than one-quarter of the student population were evaluated as meeting
or having exceeded 100 percent or all, of the'-objectives which were established

.
-fop them.

Rey

(100
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Appendix F

The following materials are available upon request from the Department of

Public ,instruction - Special Educational Needs Office. Additional specific

information may also be requested directly from the participating projects.

1. SEN Program - Interim Report FY 1974

2. IndiVidual Evaluation Reports submitted by each project 5 =1974 -75

3. SEN Final Evaluatidn Report -1974-75

4. Special Educational Needs Program 1975-76 Handbook
0 I

5. SEN Proposal Application FY 1975, FY 1976, FY 1977

6. Slide -Thpe presentations on some specific projects

5. Comprehensive .File for each project containing information relative

to each phase of the project

. Project Set f-Eva 1 ua tion flleport 1975-76

9. Evaluation-- SEN Pre-School Dissemination Workshop FY 1976,--

101
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State of Wisconsin

Appendix G

DEPARTMENT OF PUBLIC INSTRUCTION
Barbara Thompson, Ph.D. ,

State Superintendent

Dwight M. SteVflr, Ph.D.
Deputy State Superetendent

TO: All SEN Project Directors'

. . r.s.

FROM: Jack Lawrence, SEN Program Administrator,

DATE: April 26, 1976

DIVISION FOB INSTRUCTIONAL SERVICES
Ropert C. Van Realm Assistant Superintendent

I 4 SUBJECT: Instructions/for Completing STUDENT ACHIEVEMENT DATASUMMARY /

4PROJECT REPORT - -f. Due May 21, 1976.

zit

Each project is to complete its Student Achievement Data Summary (S.A.b.S.) and Project.

Report on the enclosed two -page form. 'Please try to stay within the borders indicated.

IMPORTANT! 'Please "submit two (2) copies of the repOrt under a cover letter and
identify who was responsible for completing the information. .You are to -type your
report-in the form which.will be printed as is in the Department's Final Report,

Interpretation of student achievement must be supported by data and all such data
(subecirAve/objective) mist be compiled and filed in your school/agency.

'A data summary form should be used for ea4 age/grade group wherever appropriate.

Where the- number'of participants in arty group is less than ten (10). children, you

may opt to average/group the scores and compute accordingsly(3's and 4's Flay be

groUped at a, pre-kiddergarten level) ..

Although you may haVe given more than one'standardized test, please select only

one for reporting at each age/grade level. s-

. .
,

Possible listings of -studen1 levels: Pre-kindergaeteh,Aindeegarten, -Ungraded,.

Lower Elementary (1-3 grades), Upper Elementary, Middle School, SecogdSry, etc.
, ' %,

...
s

. . ,

r 1. Write the complete name of the tests as well 6s the level and forms used.

.2. Write the,norms used for age/grade fevel as given in the test manual, or

locally devised -by your school/agency.

f
s

3. Under-the "mean age/grade equivalent",.;,please report in terms of months 'wh'ert

possible. - -C , ,... -\

. .

,

, .

4. In interpreting the student achievement data in the narrative section, you are

encouraged to
i

texplain: .

a.. "%what. you expected

b. what happened 102

126 mgdon Street, Madison, Wisconsin 53702
-98-



itC. why you think t happened

I
e

r

what else-fiappened that is,not reported on the data .summary form'

(this.evidence/data must be on file in your school/agency).

5. Test scotes for participants not given on.data summary form may or may not be

discussed in'the projeCt narration unless numbers were sizable enough to.

Make a difference in total average gains.

All SEN projects shall report according to these procedures. Please contact

Mrs. Placide or myself if you wish additional Elariicati'on-or assistance relative.

to this report. .

, REMEMBER! DUE DATE -- May 21,'l976!- ,

JPL/mrd

enc.

r

1,

103
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V

School/Agencyi

/x

STUDENT ACHIEVEMENT DATA SUMMARY
Student Level

SEN ProjectfTitVe a

-Repeat the following data section for each student level
Complete project narrative following the S.A.D.S. Information

USE NO MORE THAN THESE TWO PAGES FOR YOUR FULL REPORT:_

Name-of Test
. .

.
c

.

Norm Used
..

Level/Form

.

:./,'

Item
1,..

Date

t

Number

Tested

.
,

Mean -

Z.A.

Mean

Age/Grade
Equivalent/
Percentile

_

Rang of
--' Sco4es

1, Pre-test

.
.-

. .

2. Post-test

-.4.

,

Difference
3. (2 minus 1)

(II months)
-

. .

.

1'

7

G.

104
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